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ABSTRACT 

The World of Work program at Judson Ju 
School may be used as a whole or in part by others int 
implementing a similar project, taking into considerat 
vas designed to meet the needs of a particular populat 
particular geographical context. Instructional resourc 
suggested by the project director and teachers at the 
teachers became familiar with career education and its 
appropriateness in their classes through evening dinne 
Community learning stations were identified and organi 
both a source of community support for the program and 
location for the students. Problems in class schedulin 
transportation were worked out. A step-by-step procedu 
program traces the program's development. Evaluation a 
conclusion of each of the three years sav changes in t 
emphasis. The program has had a positive effect on stu 
towards work and school. The supplement to the evaluat 
contains the objectives, procedures, and evaluations f 
sample units from the departments of physical educatio 
economics, and industrial arts; a social studies caree 
curriculum, and sample project for^s (AG) ^ 
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INTRODUCTION 

The audience for this evaluation report are those members of the 
Oregon ISoard of Education who have provided supervision and counsel re~ 
garding this E.S.E.A. Title III project, and those administrators and 
teachers in Salem and elsewhere who may be interested in implementing a 
program similar to the Judson Junior High World of Work program in other 
schools. The purpose of this evaluation report is to describe the World 
of Work project as it has occurred at Judson Junior High School with 
sufficient detail and clarity that it might be transmitted in whole or 
in part to similar educational contexts where there is a desire to reach 
analogous goals. 

A secondary purpose of the stuCy is to describe the educational im- 
pact of the World of Work project. Attaining these purposes is both 
enabled and constrained by the availablity of those data th£.t reflect 
upon the intents, processes and outcomes of the program at Judson. 

Sources of Data 

Sources of data for this study have consisted of: (1) evaluation 
reports from the previous two years of the project; (2) the project pro- 
posal tiJid related documents; (3) reports developed by various members of 
the project staff; (A) documents related to instructional components of 
the project and instruments employed by the staff in collection informa-- 
tion about the project and its participants; (5) a recorded interview 
conducted with the project director, Thomas Hornig; (6) recorded inter- 
views conducted with students now enrolled in South Salem High School who 
had previously participated in the World of Work project; (7) telephone 
interviews conducted with either students who are not currently enrolled 
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in school or with members of their families; (8) questionnaires adminis- 
tered to members of the Judson Junior High School faculty. 
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DESCRIPTION 



Context in Which the WQW Project Was Inaugurated 

It was intended that the World of Work project inaugurated at 
Judson Junior High School would serve as a model for the development of 
programs in career education for other junior high schools throughout 
Oregon. Since programs that are successful in one context may not func- 
tion appropriately in another, it is of some importance to recognize the 
context in which this pilot project was introduced. In addition to 
scrutinizing the descriptive summary of the important dimensions of the 
Judson World of Work project* those considering Inzplementing the program 
in whole or in part into their own system should examine the similarities 
and differences between their school and community and that in which 
this project was introduced. 

Judson Junior High School is one of six junior high schools located 
in Salem, the capital city of Oregon. A great many professional and 
semi-professional people who are employees of the State reside within 
the Salem school district. Salem is located within the Willamette Valley, 
a niajor agricultrual area in the state of Oregon. Significant agricul- 
tural crops include grasses? and seed, fruits of many kinds, a variety 
of berries, and various kinds of vegetables. Harvesting and processing 
these crops have required large numbers of migrant workers, many of 
whom ultimately settle in the valley. While not all of these people 
settle within the Salem school district, their influence is certainly 
felt. There is some ligtvt manufacturing within the Salem area, although 
it does not appear to contribute significantly to the economy of Salem 
at this time. 
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Judson Junior High School is located in the southwest quadrant of 
the city. This area represents an excellent cross section of the total 
population and economy of the city of Salem. It includes several fine 
residential areas, some light manufacturing and food processing » some 
limited agricultural areas, and several state institutions. The level 
of new construction has been high for several years. The school atten- 
dance area extends beyond the city limits. Approximately 20% of the 
population are from small farms. This area of the city is more affluent 
than the other three quadrants and in 196A was ranked number one in the 
State in terms of per capita income. It has the lowest percentage of 
low income students, 1.7%, of any junior high in Salem. 

Generally Judson Junior High School may be classified as one of 
the more innovative schools in the Salem district. It was constructed 
in 1958, and since that time has experienced excellent administrative 
leadership. Presently the staff is organized into several teaching 
teams and cooperative planning teams. Teaching teams function in the 
seventh and eighth grade language arts-social studies block. The ninth 
grade is departmentalized. Cooperative planning teams work primarily 
to integrate the total curriculum of the school and are functioning in 
ninth grade English and social studies and the entire math, science, 
and industrial arts programs of the school. 

Since its construction the school has experienced some remodeling 
to accommodate changes in curriculum and staff organization. Specifically 
several walls have been removed between classrooms to make large group 
presentations in science and eighth grade language arts and social studies 
possible. Seventh grade language arts and social studies facilities were 
built originally with folding doors between three rooms and the ninth 
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grade social studies section can also be combined by opening a folding 
door. The three industrial arts facilities are interconnected but the 
arrangement does not encourage traffic flow between them. 

A rather large mobile unit containing a classroom and offices for 
the career education teachers, World of Work project director and his 
secretary, provide for the classroom phase of the World of Work project. 
This classroom is strategically located adjacent to the industrial arts 
areas and a major entrance to the school building. 

Judson Junior High School wae reported to have had an enrollment 
of 1,121 students in 1969-70 idien World of Work was inaugurated. Current 
enrollment is 1,184. The school population in the entire district of 
Salem is approximately 22,500 students. The staff at Judson now is com- 
prised of 1 principal, an assistant principal, 56 certified teachers 
(this varies and not all are full-time), a community school coordinator, 
1 volunteer aide, 7 maintenance personnel, 5 cafeteria workers, A coun- 
selors, and 11 other persons who work as clerks, typists, secretaries, 
and library aides. 

Planning for a WOW Program 

The origianl concept for a career education program at Judson Junior 
High School emerged from a two-week social studies unit related to vocational 
counseling developed by the counselors of the school. Under an initial 
planning grant from the Title III Regional Education Service Center, 
awarded in July, 1967, the concept upon which the original unit was based 
was expanded and revised to provide the rationale and program description 
for the World of Work project. In January, 1969, the Title III project 
operational grant was awarded to implement the World of Work project at 
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Judbon Junior High School. During the period from January, until the 
opening of school, 1969 » the industrial arts program underwent major 
revisions in an attempt to place greater emphasis upon establishing cur- 
ricula that would contribute materially to occupational exploration by 
junior high students. Additional materials were purchased » facilities 
remodeled, the role of the counseling staff in relation to the project 
was clarified, an advisory board formed^ and students selected for the 
first year of project operation. (See Attachment 1 for information of 
hew WOW was first presented to the Judson students. It was this unit 
from which the WOW project was conceptualized.) 

Mr. Hornig, the WOW project director, pointed out the necessity 
of helping the public develop a concept of career education that is less 
limited to the concept of vocational choice than it has been seen in the 
past. He suggested that the fact that many persons change careers several 
tirues in their lifetimes, and the fact that almost every career involves 
a willingness and an aptitude to receive further training, are realities 
that must be coped with in a modarn career education program. 

Identifying Resources 

It was essential, in planning a project such as the World of Work, 
to ideutiiy existing instructional resources such as materials, work 
stations and places for field trips. The director of WOW indicated 
that there were two primary sources for such materials. One was through 
his own efforts and those of his secretary as they went over sources of 
materials which had been ?nade availabe to him or which were located by 
examining brochures and catalogues and by searches in ERIC and other 
projects. 
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The second source of material came from teachers* Hornig indicated 
that a basic assumption of the project was that teachers , as professional 
people » knew more about career information related to the areas in which 
they were teaching than an individual from the outside would be likely 
to know. They were seen as being %d.lling to do more in the area of 
career education of the area in which they wve teaching if they had 
the time and materials to iffiplement such an effort. Getting them in- 
volved in identifying materials was also a means of obtaining their 
support for the program. 

Teachers were Invited to identify materials they would like to have 
or which they thought would be useful in the classroom. These were ob* 
tained from existing libraries or from publishers and developers of 
materials and were examined for possible addition to the resources 
available to the World of Work project. While not all resources could 
be identified during the planning stage, some knowledge of those avail- 
able was necessary in order to provide alternatives within the program. 
Some special material relating to career education was purchased, e.g., 
SRA Occupational Exploration Tests, reference materials and films. Cri- 
Lcria for selecting materials and equipment consisted of: 1) currency 
and availability; 2) quality of workmanship; 3} appropriateness to stu- 
dent needs y interests and ability levels; and 4) acceptability Dy students. 

Faculty Selection and Training 

The nature of the Judson Junior High School World of Work project 
indicates that, since all teachers were expected to implement some kind 
of career related activities to their regular instruction, no selection 
of teachers was possible. Some degree of training was seen as necessary. 
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At Judson, evenifig dinner meeCiags were held. At these meetings a spe- 
cialist from either the district staff or the Oregon Board, or some other 
person considered an expert in his field was invited to come^ and, after 
dinner, spend some time discussing the possibilities of improving the 
career education opportunities through particular courses. 

Hornig pointed out that any successful classroom teacher %fho has 
an interest in the relevance of his subject matter for the world in 
which boys and girls will live can perceive the career implications of 
his subject and deal adequately with the career education focus in the 
classroom* Implementation of such a program requires a different com- 
mittment on the part of teachers since the community becomes a part of 
the classroom. Teachers who have not gone out into the community to 
investigate possible opportunities for student learning, who have not 
attempted to meet the public (as iepresented by businessmen and busi* 
ness personnel » manufacturers and other employees), frequently have 
difficulty in participating in such a program and may be resentful of 
being pushed into circumstances where they are uncomfortable* ^ 

Hornig thinks that there is not a great deal of information deve- 
loped on the most desirable kind of in-service training. Many teachers 
are involved in training programs during the summer at various colleges 
and universities, and colleges and universities did not appear to offer 
training in the related area. The faculty at Judsor re provided in- 
service training in the development of instructional fackages. Some of 
them did visit programs at other schools* Time was provided to depart- 
mental teachers to work on curriculum and to develop instructional 
materials • 
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The persons elected to instruct in the Social Studies-Career Educa- 
tion class are also responsible for making contact vlth the ccmmunity 
learning stations and arranging many field trips with the students. 
These people must obviously have a background and knowledge of the 
World of Work project, the materials related to career education, and 
be able to deal with adults in the community as well as students in 
the classroom. 

In the beginning, the project staff consisted of a project direc- 
tor, one secretary, two career education teachers and two van drivers. 
An industrial arts teacher was added to the staff the second year. A 
half-time clerical aide for Homemaking was added to the project the 
third year. The industrial arts teacher was removed from the project 
and became a member of the regular Judson faculty. 

Organizing Community Learning Stations 

CoDimunity learning stations were initially identified through 
contacts made with the employer by students in an eighth grade social 
studies class. (A survey of the Judson area was conducted to determine 
what kinds of businesses and employee work stations actually existed 
ia the area, the number of persons who worked in these places, and the 
perscn who was in charge of the business.) One of the eighth grade 
language arts team teacher interns worked with the students to develop 
a form to guide them in their interviews with personnel at possible 
coTTununity work station sites. The students were put through a training 
period to learn how to approach the a :ea employers and how to obtain 
the infonuation they needed. 
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Once the survey had been completed, the project director communi- 
cated with these employers, explained the program to them as it was 
envisioned at that time, and invited them to participate. An agreement 
was developed in writing as to what the different responsibilities would 
be for the employer, the students, the school and the parents. First 
contact was made during the planning stages of the project to see if 
this community learning station was a possible location for placing 
students. As soon as 15 or 20 possible stations had been identifiifd» 
further interviews were terminated until the faculty had been employed 
that were to work with the career education class. These teachers would 
be the ones who would be working with the employers throughout the 
school year. 

Constant communication was maintained with the community learning 
stations. Employers had direct access to the project via telephone, 
where they could talk with either the project director or the project 
teacher, or at least with the project secretary if neither of the 
other two were available. The employer was also informed that he could 
comitunicate with the principal of the school or with any of the counse- 
lors at any time. The employers were discouraged from contacting parents 
of students since the school was considered to be* the intermediary. Stu- 
dents were discouraged from making contact with employers in matters in 
which it was perceived that the school should be responsible. That is, 
the school was strictly the link between students., parents and employers. 
The one exception when students or their parents were expected to con- 
tact an employer was on those days when the student was absent from 
school. There was an agreement that students or their parents would 
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cal i the employer and Inform him that the student would not be in school 
that day nor able to attend his community learning station* 

Students were at the community learning stations for about one and 
one-half hours a day. Depending upon the career to be studied, the num- 
ber of weeks spent at one learning station varied from a minimum of 3 
weeks to a maximum of 6 weeks • "^is assured a student of a minimum of 
3 different work experiences during the 18 weeks of community explora- 
tory work experience. 

During the first several weeks or mouths employers new to the pro- 
gram were visited least weekly or even several times a week by the 
career education teacher until it was determined that the employer felt 
comfortable working with the student and the teacher was satisfied that 
the work the student was doing was worthy of the student's time. There 
was a report made by the employer or his representative (the person 
who worked most closely with the student), at least twice during the 
time tne student was there. This usually came at the end of the first 
or second week and then again at the end of the time the student was to 
be at that particular station. The student was rated by his employer 
us a potential entry level employee. Employers were encouraged to re- 
view tliese reports with the students so that the student understood the 
reasons for the rating. The students usually brought these reports 
back to the school. However, in some instances the employer preferred 
to mail these to the school rather than send them with the student. 

Tlie following criteria were listed for selecting community learning 

stations (student work stations): 

1. They must be located in the south end of town, near the project 
school. 
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/. ihe <£inpluycr must be willlag to participate. 

j. The employer must be interested in the education of boys and 
girls. 

4. The employer must be interested ia having youth think in terms 
of careers. 

3. The employer must be willing to treat the student as a member 
of his regular staff. 

6. The work station must be engaged in worthwhile » socially 
acceptable work. 

7. There must be a responsible adult available to work with the 
student. 

8. Organized labor must approve of students being at the work 
station, if the business is organized. 

9. Work hours must match up with the hours that students are 
available from school. 

It was necessary at Judson to have a minimum of half as many verrk 
stations as they had students enrolled in the program since one student 
was released to go to a station in the morning and another in the after- 
noon. Obviously it was desirable to have as wide a variety of stations 
as possible. As a matter of policy, Judson did not place more than one 
student in a station at a time. 

Procedurally the support of possible employers was obtained through 
contacts in the community agencies previously described, and by inviting 
employers who had been identified by the student poll to small dinner 
meetings, inviting them to the school, and inviting them to an open house. 
Phone calls were made to schedule interviews with individual employers. 
At that time the program was again described to them, they were asked to 
consider volunteering their business as a community learning station, 
and a date was established for a return call. At the second visit the 
prepared statement of responsibility was discussed with the employe. . 
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If he agreed to participate, an agreement was signed. If this was an 
organized labor shop, an appointmerat was made with the shop steward to 
explain the program to him, and determine if his cooperation could be 
outained. 

Examples of work experience stations are: The Martin Brothers 
Sign Company, The Cherry City Bowling Alley, The Swanson Auto Company, 
Ringland's Kennels, Hrubetz and Company, Steelco, KBZY, Vista Donut 
Shop, Texaco Station and the U.S. Weather Bureau. Students were also 
assigned to restaurants, fire stations, a sanitarium, hardware stores, 
day nurseries, and elementary schools. 

Specific Problems in ManaRement Planning 

One step in management planning involved the identification of 
particular kinds of problems. Hornlg reported that, for the program 
at Judson, very few special classroom facilities were necessary. It 
was necessary to maintain in the classroom, reference materials that 
could be used in class activities and that the room should be large 
enough so that opportunities for small group interaction could be 
provided. 

One problem area was the scheduling of classes. Coordinating the 
work of the people in the community and che people in the school required 
adjustments in school scheduling that were particularly difficult. Eighty 
students were enrolled in WOW each year. During the first semester, 40 
were enrolled in regular classes and were assigned to community learning 
stations. These students were then enrolled in regular classes and in 
the Career Education class the second semester. For the oth<ir 40 students, 
the sequence was reversed. Scheduling conflicts in lunch hour times. 
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opening times and closing times have been difficult to resolve. In addi- 
tion, two-thirds of the students questioned thought the Career Education 
class should precede their work experience. 

Particular care must be given to problems of transportation. In 
roost communities the distances are excessive to expect students to walk 
between school and their work stations. Judson has solved this by con- 
tracting two 10-12 passenger vans. This enabled them to xaove in any 
direction from the school rather than to have to run one long route 
surrounding the school. 

Specific examples of problems employers had with students were: 
protecting the privacy of files, customers' objections to grooming, 
absenteeism without notifying the employer, disruption of the daily 
schedule and the time consulting aspects of supervision. 

Anyone considering introducing such a project should obtain infor* 
mation from the labor department aa to how statutes in their state 
could effect the proposed program, particularly that part where students 
will be placed in stores and businesses for part of their learning 
experience. 

Planning for a WQW Program 

It sometimes appears to the educational innovator, or the person 
introducing an innovation, that almost every activity needs to be done 
before or concurrent with every other activity. It appears that all 
plans neefi to be formulated at once, that almost everything has to be 
planned before anything can be planned. 

Judson Junior High School received an E.S.E.A. Title III Planning 
Grant to develop a proposal for an operational grant. It appears that 
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wow planning preceded something as follows: 

Needs > The first step in planning was to develop a statement of 
n<?ed* These were described in the proposal as: 

a. The need of junior high school students for guidance and 
broad occupational exploratory experiences; 

b. The need of junior high school teachers for occupational 
information relative to the instructional program In 
which they are involved and encouragement and support 

in making the WOW one of the instructional foci; and 

c. The need throughout Oregon for a model World of Work 
educational program designed for the junior high age 
student • 

Objectives > From these needs, three different statements of objec- 
tives were developed but the chronological order of development is not 
clear* Combined they indicate the objectives were: 

a* Children will learn about careers* 

b. Junior high age children will learn about their strengths 
and weaknesses so as to make wise decisions about a choice 
of career* 

c. Teachers will be provided opportunities to acquire occupa- 
tional information* 

d. Junior high students will explore new areas of interest in 
regular classroom instruction. 

e. School districts will have the opportunity to send repre- 
sentatives to the project school to observe the model 
program in operation* 

1* Junior high school age children will have planned, explora- 
tory experiences relating to the world of work* 

g* The resources of the school and community will be welded to- 
gether in order to provide the broad range of occupational 
experiences needed by girls and boys. 

h* Girls and boys who have special needs will have experience 
which would be relevant to them* 

i. Diffusion of project activities throughout the Salem secon- 
dary schools will be attempted* 
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j. Teachers will be provided opportunities to acquire informa- 
tion Qnd experience in using modern audio visual teaching 
systems . 

Programs . The third step in planning involved developing tentative 
descriptions of the types of programs that would enable those objectives 
to be accomplished. The relationships between programs for students and 
outcomes affecting them appeared to be rather cyclic. That Is, all stu- 
dents were to have their interests in careers stimulated through activi- 
ties to be conducted in all the classrooms of the school and through spe- 
cial activities developed as part of this particular program. This stim- 
ulated interest In careers was also to serve as a motivating source to 
improve students' Interests and committments to continuing their educa- 
tion and to improving other personal and career related attributes. 
Thus the emphasis upon career education was to be used as a vehicle to 
Interest students In the other dimensions of their education and other 
classes were to be used to stimulate interest in careers. A more exten- 
sive description of the ^'instructional program" that ultimately developed 
is presented in another section of this report so designated. 

Management . Obviously it was necessary to develop some management 
structure for the project. The exact point of development at which a 
director should be appointed Is not clear. Thomas Hornig, director of 
the Judson project has taken the position that the cooperation of the 
administration of Judson Junior High School was essential to introducing 
the WOW program. Hornig was involved in planning from the beginning and 
created much of the proposal that was submitted. He was assisted In 
planning by various administrators at Judson^ representatives of several 
teacher training institutions, the Director of Elemcjntary and Secondary 
Education from the Oregon Board of Education (In other states this would 
O -16- 
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probably be known as the State Department of Education) , the chairman 
of the Departmen s of Homemaking and Industrial Arts at Oregon State 
University, other consultants from the Oregon Board of Education, 
directors of other Title III programs near Salem and citizens from 
the geographic area around Judson. Once the project had been funded 
a representative from the Salem Lay Citizens Career Advisory Committee 
was also appointed to this Advisory Council. 

When the program became operational, the Advisory Committee was 
dissolved and there were no further meetings. Reports from the Project 
Director were made to the Salem Lay Citizens Career Advisory Committee* 
It was this committee that ultimately recommended that a WOW program 
be established in each of the other five junior high schools in Salem, 
ilie state agencies involved in planning were: State Department of Educa- 
tion, Oregon State Employment Service, Department of Labor and the De** 
partment of Commerce. 

ihe remainder of whatever activities can be considered as planning 
are subsumed izi this report under ''Management.** It seems obvious that 
early in the planning some summary dociiment must have been prepared that 
stipulated project objectives and estimated the approximate amount of 
resources that would be needed to implement the project. It was rccog* 
nized that lunds would be required for: 

1. program director 

2. administrative assistant intern (eliminated from the budget) 

3. secretarial assistance 

A, teacher in industrial arts (not hired initially) 

5. teacher in home economics (a half-time clerical aide was hired) 

6. career education teacher 

-17- 
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12. 


released time 


13. 


student transportation 


14. 


Insurance and, perhaps, protective clothing. 



Management 

Since its inception, the Judson WOW has been managed and directed 
by a single person, Thomas Hornig. Much of the following information 
is paraphi'ased and interpreted from information he has supplied through 
interviews • 

Parents > Hornig is adament about the necessity for obtaining the 

cooperation and interest of many people. The natural interest of 

parents, has apparently been rather carefully nurtured. 

'\ ..There appears to be very few parents who do not 
express a concern for their children's welfare, for 
their future, and for their selection of a career. 
They are concerned that their child select a career 
which is of interest to him and for which they think 
the child can become qualified...** 

Employers . Employers are also cited by Hornig as, 

"...extremely interested in having well-informed em-* 
ployees and welcome the opportunity to help students 
get started in searching for a career in which they 
are interested, in which they can be trained and for 
which there is a need...** 

Community Agencies . Hornig also cultivated those community agencies 

whose members were seen as important in gaining public support and in 

implementing the program. The following is meant to be representative 
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of the type of groups whose menbers were solicited for various types 
of support: Associated General Contractors, Pacific Northwest Personnel 
Managers Association, Community Resources for Young Women, Greenthumb, 
Inc., Mental Health Association, Oregon Association of Realtors, Oregon 
Farm Bureau Federation, Oregon State Pharmaceutical Association, Oregon- 
Washington Farmers Union, Salem Executives Association, Salem Roofing 
Contractors Association, Willamette Association of Electrical Contractors, 
Inc., Willamette Association of Plumbing and Heating Contractors, Inc., 
Associated Oregon Industries, Marion Polk County Central Labor Council, 
Cannery Workers Union, Iron Workers Union, Lions Club and Klwanis. 

Instructional Program 

The records would indicate that the Judson Junior High School 
World of Work project has had four major instructional components: 

General Curriculum . One instructional component involved those 
acLivitics that were to occur in the regular classes involving every 
student enrolled at Judson, and %*hich focused on the world of work as 
it related to the discipline being taught. Teachers were encouraged to 
identify career oriented materials related to the subjects they were 
teaching, to cite examples of ways in which that which was being taught 
was roK'vanL to the world of work, and to maintain career oriented mat** 
erials in their classrooms. Orienting all classes to have connotations 
related to careers, as that concept is perceived in the broadest sense, 
was seen by the planners to be a positive motivating factor in encour- 
aging students to take advantage of the educational opportunities being 
provided them. 

Vocational Curriculum . A second component of the instructional pro- 
gram at Judson involved the expansion of existing career or vocationally 
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oriented programs and the additioD of some n«w ones. In the industrial 
arts area, units have been developed in electr icity /electronics , graphic 
arts» industrial plastics , power mechanics and building construction. 
In the area of homemaking, units have been developed in horticulture, 
child care» decoupage and some other mini courses. In the area of health 
education, units have been developed in careers in public health and in 
health occupations. In physical education, units have been developed 
in careers in recreation. A list of units offered in the Department 
of Home Economics, Physical Education and Industrial Arts can be found 
in Attachment 2. 

Career Education Course * A third major element of instruction was 
the development of a special Career Education course in Social Studies. 
It includes the following units; 



a. 


group processes 




b. 


self understanding 




c. 


the role of the school in occupational 


planning 


d. 


the role of the individual in the economic system 


e. 


dictionary of occupational titles 




f . 


in-depth studies 






a life career game 




h. 


how to look, for, interview, and keep a 


job 



This special class has been available to approximately eighty students 
each year, and may represent the most extensive area of development re- 
lated to the WOW program at Judson. Certainly such a course is perceived 
as a crucial element in career education. A copy of that curriculum, in- 
cluding lists of materials, measurement instruments, ojbectives and out- 
line, various forms employed, etc. can be found in Attachment 3. 
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Community Learning Stations * The fourth instructional emphasis in 
career education at Judson has been upon the establishment of community 
learning stations* These are located at various businesses, goverximent 
agencies and professional centers vithin the southvest quadrant of the 
city of Salem* The length cf time a student spends in any one learning 
station typically varies from three to six weeks. Each student %rill 
normally spend one and one half hours per day» Monday through Thursday, 
for 18 weeks at the community learning stations in his program. Trans- 
portation to these stations is provided by private contracts to parents 
operatiVAg 10-12 passenger vans. The project teacher serves as a coor- 
dinating supervisor of the student's learning experience while he is 
assigned to a community learning station. The supen/ising teacher n^kes 
r«;:gular visits to the learning stations to observe students and talk 
with the employers* Employers provide periodic evaluation of the stu- 
dents, work with the supervising teacher in outlining a program of stu- 
dent activity and provide the project with information %^ich will be 
of value in facilitating necessary and appropriate revisions in the 
project structure. 

Throughout all of the above programs, Judson teachers are encouraged 
to utilize resource speakers from both the school and the community who 
car. provide career information for students in their classes. In addi- 
tion teachers are encouraged to plan field trips to businesses and in- 
dustries. Field trip planning must be done very carefully. Hot only 
must the teacher be aware of objectives to be gained during the trip, 
but must identify the activities to be viewed that are most apt to con- 
tribute to obtaining those objectives. The number of b?isinesses that 
can accommodate large numbers on field trips are extremely limited. 
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Therefore » many field trips must involve no more than 5 to 10 partici- 
pants at a time. The development of a card file in which are listed the 
possible sites for field trips, the kinds of activities which can be 
viewed there » the times of day and year in which visits can be made, 
the number of persons that can be accommodated and the person to contact 
for making arrangements would be a valuable resource in any school 
planning to establish a career education program. 
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EVALUATION 



The WOW project has now been in operation for three years. Each 
year an attempt has been made to modify the evaluation to coincide with 
the informational needs of the decision Tzakevs. The first year evalua- 
tion report was concerned with the effectiveness of project components 
and the activities of participants in the project. There was sufficient 
evidence to indicate many objectives were met. 

Accomplishments . 

1. Selected materials to support the formal classroom component 
of the program were purchased. 

2. An exploratory career education course was established and 
conducted effectively. 

3« Numerous changes in existing courses in the project school 
were effected to accommodate project activities. 

4. Broad-based assimilation activities were conducted by the 
project staff. 

5. Project students were pleased to have this career explora- 
tory experience. 

6. There were no significant differences between students in 
the career education course and other school students at 
Judson Junior High School. 

7. Project employers expressed their support of the project 
both verbally and by accepting students at their businesses. 

8. Outside educators veie favorably impressed with the WOW project. 
It was also recommended that the following activities be pursued in the 
second year of operation. 

Recommendations . 

1. Develop more useful criteria for selecting students for parti- 
cipation in the project. 

2. Seek more active involvement of the consulting staff. 
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3. Provide relevant in-service training for project school staff 
and project staff. 

4. Implement a systematic procedure for developing and evaluating 
instructional units and the entire curriculum. 

3. Develop specific criteria for selecting project employers and 
assigning students to those employers. 

6. Restate project objectives with sufficiei^t precision to 
facilitate direct assessment* 

During the second year of operation many of the eviluation activi- 
ties focused on dissemination since one of the primary objectives of the 
project was to disseminate information about the project to other inter- 
ested persons. Outcomes and instructional aspects of the project were 
also addressed in the second year evaluation. The aggregation of data 
related to dissemination of information about the project implied extreme 
success . 

Accomplishments . 

1. A majority of educators questioned about the project reported 
favorable impressions of this structure in the program offered 
to students from Judson Junior High School. 

2. The President's National Advisory Counsel on Supplementary 
Centers and Services selected the project to receive an inno- 
vative project award which has cited the ability of the World 
of Work project to bring about new relationshijps between 
school and society. 

3. The project i^as published throughout Oregon by means of an 
extensive article in the Oregon Board of Education Newsletter. 

4. A major portion of one issue of the Salem District Newsletter 
was devoted to a description of the Judson World of Work 
project . 

5. At the state and national level the project provided an excel- 
lent vehicle for dissemination of the concept, which has con- 
siderable popular appeal. 

The major reconmiendations in this evaluation was that Systematic 

procedures should be established for developing various project dimensions 

and components. 
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Keconuiiendationti • 



!• Some criteria should be established for either identifying 
the types of students to be enrolled in the program or for 
modifying th?. program so it is responsive to meeting the 
needs of students with varying characteristics. 

2* Intended project outcomes or objectives need to be clarified. 

3. Non^community di&sealnation activities should be minimized 

until sufficient data have been collected to provide answers 
to questions ^ich have been or might be posed by visiting 
educators. 

The evaluation activities of the third year concentrated on the 
impact of the WOW in the Salem area, on students who were enrolled in 
the career education course and on teachers at Judson Junior High 
School. 

I mpact of WQW yithin the Salem School District . 

As noted earlier in this report, the Salem Lay Citizens Career 
Advisory Committee has recommended that a course similar to the Judson 
Junior High School career education course be initiated at the other 
five junior high schools within the Salem School District. Through the 
cooperative efforts of the Salem School District, the World of Work 
project, and the Oregon Board of Education, WOW activities have been 
implemented at the five other Junior high schools. 

Career exploration at the high school level . Power mechanics and 
electricity /electronics have been added to their industrial arts programs* 
An exploratory work experience program was established at each of the 
junior high schools the second semester of this year. Three Salem teachers 
were enrolled in an in-service class this spring to assist them in the 
development of this program. 

All junior high schools will be including industrial plastics in 
their industrial arts programs next year. One of the Junior high schools 
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is beginning to develop a graphic arts program, patterned after the 
Judson WOW program. As of this date, funds for these purposes have been 
included in the school budget, which will be presented to the voters on 
June 22, 1972. 

In addiwion to the inclusion ot career education at other junior 
high schools, dissemination of iaformation about career education has 
effected programs in South Salem High School and in elementary schools 
throughout the district. During the 1971-72 school year, South Salem 
High School offered a career ediication course very similar to the class 
offered at Judson Junior High School. The project teachers at Judson 
provided materials and assisted the instructor at South Salem in the 
development of this course. 

Career awareness at the elementary school level , A career aware- 
ness committee sponsored by the Salem School District to assist ele- 
mentary classroom teachers integrate career information into their 
curriculum, was created this year. The conmittee consisted of profes- 
sjo{ ii educators, including: the elementary school supervisor, the 
district curriculum director, the career education consultant, the WOW 
director, three elementary school principals and a resource teacher for 
Inti'.rmediate grades. This committee assisted in the planning of a two- 
lay ill service training workshop for 22 elementary classroom teachers 
whose task was writing objectives and suggested activities for career 
awareness for each of six glade levels. Approximately one-*third of the 
district's 36 elementary schools had teachers who volunteered to attend 
this workshop which was supported by district funds and WOW funds. In 
addition to the above mentioned activities, the WOW project director 
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has helped to develop activities related to career education and pro*^ 
* 

vided funds for tools, equipment and supplies to six elementary schools 
in the Salem School District. 

Inpact on Students 

One hundred fifty-three students were enrolled in the Judson Junior 
High School career education classes during the 1969-70 and 1970*71 school 
years. In April 1972, 108 of these students were enrolled in South Saletn 
High School. An attempt was made to contact the other 45 students or 
members of their family by phone. Twelve of these students were enrolled 
in regular schools in i>ther-cities or parochial schools, four were en- 
rolled in night schools or schools through the YMCA and two were in 
schools for delinquents. Two were out of school and married and seven 
were out of school and unemployed* Two of those who were out of school 
and unemployed plan on returning to school next year. None of those 
who withdrew from school had full-time employment* Eighteen students 
could not be contacted and most of the eighteen had apparently moved 
to other cities. 

On the b:2sis of this follo^^'-up study, the actual dropout rate pf 
those who had been enrolled in career education classes - that is those 
wh'w* leave school and do not return to either regular school or night 
school - is estimated between six and ten percent. However » there is 
no way to compare this rate to dropout rates at South Salem High School . 
Students who leave school are listed as ''withdrawn*' or sometimes "with- 
drawn-non~at tendance." Since many of these students may have Ltans- 
f erred to other schools or enrolled in night school, the withdrawal rate 
cannot be considered synonomous to dropout rate. Telephone interviews 
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wUil liic II lotiuef W(iW tttwidentii who dropped out o! ^4cllooi Of ueiobers 

ul their laoiilies indicated that many of the students find short-term 
part-tiDC Jobs, but none had been successful in finding full-time stable 
employment. It mayt however, be erroneous to assume these former stu- 
dents were seeking full-time stable employment. 

Attitudes toward work . Of the 108 former career education students 
currently enrolled in South Salem High School, 32 were randomly selected 
and interviewed regarding the effects the WOW program had on them. Half 
of these students stated that their feelings about work changed as a 
result of being in the WOW program. The most dramatic turnabout occurred 
in several of the girls who stated they had never considered an occupa- 
tion, never planned Co work and had intended to eventually marry and 
raise a family. During their work experience phase of career education, 
they decided they definitely want Jobs in addition to their other goals. 
Mobt students stated the major change that occurred was related to in- 
sights about what to expect in a work environment and what was expected 
of them. A few said the WOW experience gave them some ideas about the 
kinds of career chey would like to pursue after leaving school. One 
student said his feelings changed about work but only to the extent of 
**hating it less.*' None of the 32 students had more negative feelings 
about work as a result of their experiences in the career education 
class, and almost all the students who said the WOW class had no effect 
on their feeling about work, explained that their feelings toward work 
were positive prior to the course. Half of these 32 students either 
have or have had a Job since they were in WOW. Many of the other had 
applied for part-time Jobs but had difficulty getting one because they 
were only 15 years old. 
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Attitudes toward achool . One-third of the studentB interviewed 
said their feelings about school changed as a rcisult of being in the 
career education course. Sone said that they felt school was necessary, 
took it more seriously or saw purpose in classes as a result of their 
experiences in WOW. Others said school was more tolerable when they 
were able to break up the day by going out to work in the connunity. 
Of the two-thirds who said WOW had no effect on their feelings toward 
school » most responded that they had always liked school. A few said 
that although the WDW course had been interest ing» there was no carry- 
over effect to other classes » they continued to dislike school and 
wanted to get out as soon as possible. At least a third of the 32 stu<* 
dents interviewed were very dissatisfied with the traditional school 
juof^ram. Some will stay in school in spite o£ these feelings, but some 
intend to leave and go to night school or try to get their GED in some 
other way. They appeared to be less rejecting of education in general, 
than of the kind of traditional education available to them in high 

Attitudes toward self . Approximately one-third of the 32 students 
^iid their feelings about themselves had changed as a result of the career 
education class. In almost all cases the students responses indicated 
^icatur confidence in their abilities and greater realism about the 
demands of a work environment. Two students noted that they gained more 
empathy toward others. Many of the other students found it difficult 
to respond to a question about their own feelings toward vhemselves. 
One-third stated they didn't think WOW had any effect on their feelings 
about tliemselves, and one-third were unable to respond appropriately to 
the question. 



These students were also asked what they liked and disliked about 
the WOW program. There were few criticisms, and the roost frequent 
response was that more variety and a longer tine period was needed in 
work stations. Other criticisms were that the class work was boring, 
too formal or too difficult. The aspects of the WOW class that students 
particularly liked were the work experience, getting out and meeting 
people, and field trips. One student said the class helped her make 
decisions, several said they liked the teachers, but all other responses 
were related to activities that occurred outside the classroom. At 
least from the students' point of view, the most important components 
of the career education course are those that occur outside the tradi- 
tional classroom. 

Impact on Judson Junior High School Teachers 

In April 1972, Judson Junior High School teachers were givsn a 
^M'ustionnaire designed to elicit information about the training they 
had received that might assist them integrate career educatinn into 
their regular instruction, the career education materials available to 
them, the resource persons they had used, the degree to which they had 
integrated career education into regular classes, and their feelings 
about Lt. Thirty-eight teachers, approximately 75% of the staff, re- 
turned tho questionnaire. 

Training related to career education ^ Between 1965 and 1972, 15 
teachers had participated in some type of training related to career 
education. Twenty-three had not participated in any such activities. 
Seven haa participated in in-service training programs, six in workshops, 
five in teacher's meetings, five in college courses and two la confer- 
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unces» ail of which were intended to, in some vay« provide information 
about career education or assist the teacher integrate career education 
into regular courses. Three teachers had attended three or more kinds 
ul training programs, and the other 12 participated in one or two kinds 
ol training programs. The college courses they listed were: 

1. Self Understanding through Occupational Exploration 

2. Counseling (including a unit on the D.O.TO 

3. Secondary Art Education (partly directed toward application 
of art to careers) 

4. Occupational and Educational Information 
3. Various shop courses. 

A vailability of career education materials * In response to the 
quustion "What career education materials have been available to you 
for use in your regular classes?** and **Plea8e list or describe some 
of these materials and where you got them**^ 24 teachers listed mater- 
ials, a source or both. Fourteen respondents did not list any career 
cducatiw^n niaterials or stated they hadn't souglit any. The most fre-* 
quentJy listed kinds of materials were: pamphlets, films, posters, and 
in;iterials from the Judson career education resource list. Infrequently 
listed materials were: community college catalogues, health materials, 
newspapers, and district developed materials. The most frequently listed 
source of materials were: the Judson career education program, the 
school library, and materials from business and industry. Unusual but 
apparently innovative sources listed were the Smithsonian Institute, 
the American Anthropological Association. Infrequently listed sources 
included the local employment office and other school districts. 
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Use of resource persons . Only 11 of the 38 teachers stated they 
used resource persons to help integrate career education into their re- 
gular classes during the past year* Four teachers reported they used 
one resource person, and 7 teachers reported they used two or more. 
Occupations of the resource persons were: lawyer, police officer, 
beauty stylist, fabric consultant, actress, sales representative, depart- 
ment store owner, juvenile counselor, nurse, sanitarian, manager of an 
employment agency, equipment demonstrator, teacher. Camp Fire Girls 
Director, and pollution control expert. 

Integration of career information * When teachers were asked 
^'Approximately how many times did you deliberately plan and integrate 
career information into your regular classes?'*, eleven responded they 
did no deliberate planning, but several noted that it occurred inci- 
dentally. Of the 27 respondents who deliberately planned and integrated 
career information into their classes, two industiral arts instructors 
conmented that their entire class time daily is spent on career educa- 
tion and six teachers said approximately one-third of their class time 
is spent on career education, (which includes a four week unit on careers}* 
Of the remaining respondents, five indicated 10-20 hours of cl%ss time 
per year, four indicated 5-10 hours of class time per year and ten in- 
dicated 1-5 hours of Class time per year is used in deliberately inte- 
grating career education into regular classes. 

The teachers were asked what methods they used to present career 
information. More teachers used lecture than any other method. Tlie 
methods and number of teachers reporting using that method were: 
lecture - 25, group discussion - 23, films - 21, student presentations 
- 14, outside speakers - 11, and field trips - 9. Approximately half 
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ot the teachers reported uslae three or note methods, and five of the 
tcaoherii did not indicate they used any i&ethod for presenting career 
education information* 

Teachers at Judson were also asked if they felt integrating career 
education into their regular classes is a worthwhile procedure. Twenty- 
six responded *^yes^\ nine responded **no** and three did not respond to 
the question* 

Tho major concerns expressed by the teachers who were opposed to 

integration of career education into their regular classes were: 

!• Career education at the Junior high school level may limit 
rather than expand student choices* 

2. Is there really a need for it and is it developmen tally 
appropriate at this age level? 

3* Other aspects of education should have a higher priority 
than career education* 

Both positive and negative coaaents were uade by those teachers who 

approved of integrating career education into regular classes and these 

were : 

1* It helps motivate students* 

2* Students need to be aware of iL^ny occupational fields* 

3* More guidelines are needed in presenting career information 
at the junior high level* 

4. There arc dangers in over emphasizing career education* 

3* Career education must remain broadly defined to include 

careers as citizens and students as well as occupatloaally 

oriented careers. 

6* Career education helps make the relationship between every 
day life and studies become more meaningful* 

It appears that the majority of teachers at Judson Junior High 

School have accepted the idea of integrating career information into 
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their regular classes* However » ttany are concerned about too narrow 
a vocational orientation, and about educational priorities at the 
junior high school level* Both guidelines and additional in-service 
training might be desirable* The aoat urgent need, however » may be to 
transmit in a more understandable nanof*^ the goals of career education* 
It is diificult for a teacher to decide on a procedure for i]q>lenenting 
career education, when the goals are unclear* 
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SUKMARY 



This study has two loajor purposes: 1) to provide sufficient des- 
criptive dstA that the Judson Juaior Ui^ World of Work, project might 
be transmitted, in whole or in part, to those Junior high schools desir- 
ing to iraplenent similar goals in career education; and 2) to provide 
some information about the iapact of the WOW project conducted at Judson 
so that educators thinking about inaugurating a similar kind of program 
can have some basis for deciding whether the effort is «rorth the candlo. 

It is obvious that the program has had many successes. Its greatest 
impacts may be less tnat it provides a career orientation to all students 
in general, and to several students in particular* than that It Just pro'- 
vides some alternatives to the regular program of education. The effort 
to involve the total community as a source of education for students, to 
integrate school with other agencies in the community, is commendable. 
It makes sense rationally even though Its impacts may not have been ade- 
quately demonstrated through information collected during evaluation. 

The intent to disseminate information about the project jit Judson 
has been almost exemplary. Similar activities are being inaugurated In 
other schools in Salem. Educators througil^out the State have visited 
Judson and indicated various levels of satisfaction with he pilot proi^iam. 
The attachments to this report testify to the thoroughness with which the 
staff, particularly those working on the Community Learning Stations, the 
field trips and the Career Education components of the instruction, have 
documented those activities so that they can be disseminated elsewhere. 

The single most negative aspect of the program is its lack of clear 
goals in terms of outcomes for students. One of the necessary conditions 
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for evolutionary change in education is that goalb and objectives are 
sufficiently clear that the means to achieve them can be identified and 
employed. It is difficult to make decisions about the most efficacious 
means when the ends are anbiguous. As the goals aow stand they tend to 
focus more on the means of attaining some ends than they define Just what 
those ends should be. 

It should be noted » howi^ver, that the goals have undergone change » 
that iucliC4tors of them have been identified and that thi» change, both 
in the perceptions of the director of WQU and in the needs of the stu* 
dents and faculty at Judsonr is in itself an indication of growth and 
viability. 

In conclusion, note these suggeitions by Hern* as to the six stages 

in a change process: 

Developing a viable relationship with the client system, that 
is, establishing one*8 self in a helping role. 

2. Diagnosing the client's real needs and helping them articulate 
thosii needs. 

3. Retrieving relevant inforioation and resources toward a solution 
to the problem. 

4. Generating a range of alternatives and choosing a potential 
^ulution. 

3. Gaining acceptance of the innovation. 

6. Stablilizing the innovation and terminating the relationship. 
The persons responsible for implementing the World of Work at Judson would 
seem to have conducted these steps rather well. 

*Hern, N.E. The where, when, and how of trying innovations. Phi Delta 
Kappan , 1972, 53 (6), 358-361, 374. 
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G LNLRAL OBJECTIVES FOR WORLD OF WORK PAY 



!• To stimulate students to give more thought to their individual 
interests, abilities, and limitations in relation to employment 
opportunities and. job requirements* 

2* To encourage parental and cooffunity participation In the school 
program* 

3« To provide occupational information to students directly from 
those persons currently engaged in the occupations. 

4. To encourage' better educational and vocational planning. 

5. To stimulate greater interest and effort in school work and to 
help make school subjects more meaningful » since speakers will 
be encouraged to point out the correlation of high school sub- 
jects to different occupations. 

6. To develop an awareness of the scope of the world of work, the 
variety and number of jobs awaiting young people today. 

7. To understand the changing pattern in the world of work* 
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INTRODUCTION 

Senior high schools have been offering career day information programs 
for years. This information is intended for use by the students in planning 
their careers in the world of work; hove^^er, since senior high school students 
have already completed many of their school courses before participating in a 
career day, they cannot take advantage of valuable hig^ school training which 
the career day visitors might point out to them. If high school students are 
to take advantage of career information, it must be presented early in their 
high school program. 

The counselors and ninth-grade social studies teaclters at Judson Junior 
High School decided that a career day program in the nirth grade would provide 
the students with experiences that would be of value in making plans for senior 
high school. With this thought in mind, the counselors and ninth-grade social 
studies teachers planned a fourth annual program called Preview of the World 
of Work . 

The program of the World of Wotk was an outgrowth of the two-veek unit 
dealing with vocational infon&ation in the ninth-grade social studies classes. 

During the two-week vocational unit each student explored job fields, his 
individual interests, his strengths and weaknesses, posslblities for work exper- 
iences, aud how to apply for Jobs. 

To determine students* individual vocational interests at this point, a 
survey of broad vocational areas was conducted in social studies classes... TKli 
Kuder General Interest Survey was administered to aid stidents in selecting 
possible vocational interests at this time. This information determined the 
career areas to be included in the preview. 

The following written report covers the objectives, procedures, and 
evaluations for the 1969 Preview of the World of Work program at Judson Junior 
O iigh School. 
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WORLD OF WORK l>k'( PROGRAM 
Judson Junior High School Febriiary 5» 1969 



The program began with all of the students neeting in the gymnasium- 
auditorium. (Se^^. Appendix A) Here they were greeted by Hisa Eleonor Roberts » 
Counselor, who spoke briefly of the objectives of the program of the afternoon 
then presented the keynote speaker » John Joelson^ Office Manager » Pacific 
Northvest Bell> Salem Office » who set the general tone of the conference with 
an interesting and forceful discussion of the isaportance of the World of Work 
today and the profound need for each person to find his place in the World of 
Work. 



Directions v^re then given to the students relating to the procedure in 

reporting to the section meetings where guest speakers would discuss the 

individual fields of work. Students were dismissed to hear these speakers. 

HIrs Patti Larsen Airline Stewardess 

Mr. Ben Cave » Architecture 

Mr. Don Walton Art 

Mr. Bob French Athletics 

Mr. Buster Hammock Auto Mechanics 

Miss Horma Miller Beautician 

Mr. Delmar Clem Commercial Pilot 

Mr. Lee Bar'cer Communications 

Mr. Don Derby Counseling 

Mr. Norman Killer ...>,. Data Processing 

Mr. Doug Shaw^ Mr. Dan Haake Drafting 

Mr. William Slonecker Electronics 

Mr. Newell Wilder Engineering 

Mr. Hoseph Wetherbee Fish and Game 

Mr. Lee Harter Forestry 

Mrs. Margaret Boudreau Interior Decorating 

Mr. Dewey Rand» Jr Journaliam 

Mr. William Barlow Law 

Sergeant Darrell Pepper Law Enforcement 

Mr. Stephen Prothero Mathematics 

General Staryl Austin^ Mr. Frank Opitz Military 

Mrs. Ingrid Rose Modeling 

Mr. Charles Johnson Music 

Mrs. Marjorie Fenili, R.N. , Mrs. Kay McLarney, R.N., 

Mrs. Dorothy Huffman* R.N. * Miss Marsha Blumn » . « . . Nursing 

Mrs. Zelda Hanson Office Work 

Mr. Don Giles Oceanography 



Mr. Carl Mebal Physics 

Mr. Walter Karlson Retail Selling 

Miss Carmelite Barquist Science 

Mrs. Dessel Graves, Mrs. 11a McCallun Secretary 

Mrs. Lucille Pugh Social Work 

Mrs. Lida Ualvorsen Teaching 

Mr. Ward Crahaio, Jr Trucking 

Dr. Glenn Rea Veterinarian 
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PROCEDURE 

Dcvelopttent of Program 

The Fourth Annual World of Work prograa originated in a meeting that was 
held by the social studies teachers axMl counselors during the month of Noveml>er. 
This group planned to present a vocations unit in the social studies classes 
and felt that a vocations day with outside speakers would be advantageous in 
pioviding additional information to the students. At that time it was decided 
that initial contact with the students should be made in the social studies 
classes. Students made a list of four occupational areas in which they mi{;ht 
be interested. From these student suggestions a broad list of vocational areas 
was compiled. 

Survey of Student s 

After compilation of a detailed list> a survey was made in class. Each 
student was given a list of forty*six different occupational areas from i^lch 
to select four areas of interest. These were both broad areas and specific 
Jobs. (See Appendix B) 

The results of this surrey were tabulated to determine the areas in wttich 
the students were most interested. Students indicated interest in thirty- four 
different occupational areas* The survey also determined the number of sections 
needed for each occupational area. For each area in which ten or more students 
indicated an interest » a guest speaker was invited to come and present informatioi 

The next step was to schedule each student into three class periods from his 
original four choices. If any Swudent's choice had a schedule conflict » a counsel, 
contacted that stvdent individually to give him another opportunity to make a thii 
choice. This information was necessary in order to schedule the needed classroomfi 
and the speakers necessary to carry out the program. 
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The maximum nunier of students per section in the previous Preview of the 
World of Work programs had been thirty* This year, because of crowded conditions 
and lack of available classroom space, several sections had more than thirty 
students and five areas had tvo sections because of the large nuiaber of students 
interested. Students stated that it was difficult to huve a question and answer 
'period with the rooms so crowded. 

A study of the schedules revealed that one afternoon, with approximately 
forty minutes allowed for each class period, would be adequate. The class 
meetings were to be precede ^ by a keynote address by some distinguished ^perMn. 

Guest Speakers 

A list of possible guest speakers was made for each vocational area. The 
speakers were selected from persons known to be outstanding in their fields. 
Many of these are patrons of the Judson District. 

Each speaker was contacted first by telephone and asked to participate 
in the program. Upon each speaker's acceptance, a letter of verification was 
sent reminding him of the date, the tijie, and the area; and containing a 
suggested outline to follow in the discussion (see Append'lces C and D) • The 
keynote speaker was contacted by telephone. Following his acceptance, a letter 
of verification as to time and a reminder of the topic was sent (see Appendix E) • 

On the day of the program, as each guest speaker entered the building, he 
reported to the reception table in the front lobby. Here he picked up his name 
tag and met his student host or hostess, who conducted hiz to the classroom in 
which he was to speak (see Appendix F). Student hosts and. hostesses introduced 
each speaker to the group and thanked him at the conclusion of his presentation. 

Each speaker timed his presentation during the period to allow a question- 
and-ansver session following the talk. 

The speakers, who gave their time and efforts so generously, made a major 
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contribution to the total program and created a closer liaison and deeper under- 
standing bstveen school and cowunity. 

Following the prograst thank-you letters were mailed to those who partici- 
patcsd in the prcgraa (see Appendix G) . 

Parent Involvenrnt 

Parents of all ninth grade students were invited to participate in the 
World of Work prograa (see Appendix U) . Twelve interested parents attended 
the keynote speech by Mr. Joelson. Parents were encouraged to visit individual 
section in which they i&ighc be interested. Several of these parents stayed 
for the entire afternoon. 

Salen Tech Visit 

Judson students participated in the Sales Technical-Vocational School Open 
House for the second time this year. As a part of the Plrevis^ of the World of 
Work program stuUents who were interested were asked to sign up to explore 
technical-vocational training schools. Sixty-eight students indicated an 
interest. These students were scheduled for a visit to Salem Technical-Vocational 
School* 8 Open House; fifty-six students made the field trip. Student comments 
indicated that the information given to them was most helpful in making plans 
for their high school schedule. 

Scheduling the Program 

Each student received a schedule showing the class and room number he was 
to attend each period. These schedules were filled out by the counselors after 
students had put their name and homeroom numbers on the forms. The schedules 
were given to the students during homeroom period on the day of the program 
(see Appendix 1) . 

Faculty members were given a chance to sign up for areas in whidh they had 

an Interest* One faculty member was in attendance for each session. The faculty 
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>er VM respouailble for dismissing the student on time to their next 
class (See Appendix J). 

The progrsm required the use of twelve to thirteen clsssrooms per period 
plus the gym for the kejroote address (see Appendix J). All clessroons in the 
front hell end several clsssrooms in the center hell ver% used, in order to 
avoid unnecessary traffic in seventh- and eighth-grade classroom areas* 
Science classes were rescheduled in other parts of the building. Movie 
projectors and slide projectors were provided for the speakers requested 
them. 
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EVALUATION 



Faculty Evaluation 

At the baginning of th« Previcv of the World of Work program, teachera 
who attended the speaking aeaaiona were given evaluation sheets on %rhich they 
were to evaluat<( sach speaker (see Appendix K) « Questions asked in the evalua- 
tion ver.t: 

1. Has the presentation appropriate for this age group? 

2. Was the field covered adequately? 

3. What was the student reaction? 

A space was provided for miscellaneous comments* 

The compilation of teacher evaluation responses reported all speakers but 
three gave appropriate information considering the age group of the student 
audience. Tveuty-six speakers were evaluated excellent; four evaltiated good; 
two evaluated fair; and three evaluated poor. Twenty^seven of the teachers 
indicated stud nt response as enthusiastic; six teachers indicated student 
interest as indifferent. T\ro of the speakers were evaluated as poor as to 
student enthusiasm. Twentysix guest speakers were given an excellent evalua- 
tion by the faculty on all three areas of the evaluation. 

For the third consecutive year, teacher Interest was high, and commerts 
by teachers indicated that they regarded the over-all program successful in 
providing students excellent insight into Job fields. 

Student Evaluation 

The students also were given evaluation sheets in the social studies 
class period folJo^fing the program (See Appendix L). l*hey were asked six 
question: 

1. Do you feel the speaker presented a good picture of the occupation? 

2. Did yov obtain the information you were seeking? 
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3. Was the speaker interesting? 

4. Do you think this kind of program should be held again next year? 

5. Which section did you enjoy the most? 

6. What suggestions would you make for improvements? 

Of the 316 student evaluations returned » 303 indicated ""hat the program 
should be repeated next/year. Thi'ee more students qualified their affirmative 
replies with conditions such a8» "if better speakers arc obtained," and "if 
the program is changed.** One student replied, **maybe;*' six gave negative 
responses, and one omitted any reply. 

The students rated thirty-one of the thirty-four speakers as presenting 
a good picture of the occupational area. Moat of the students indicated that 
they had gained the sort of information that they were seeking. Thirty-one 
of the speakers wave listed by the students as giving interesting presentations. 

Student comments and suggestions were varied. 40.2% of the student question-^ 
naires offered no comments. The most frequent comment was that the periods be 
shortened so that the students could hear four speakers rather than three. 
Other students suggested that the program be expanded into a full day. A 
broader offering of subjects was requested. Having speakers who are actually 
engaged in the occupation they presented; the use of films, pamphlets, and 
more visual aids; a desire for the broader fields of art, music, and science 
to be broken up into more specific areas; more specific information as to the 
education or training required for the Job; women speakers in fields of military 
and athletics were requested also. Keeping the groups s-nall so that questions 
may be asked more readily was suggested. Many students aesired less time devoted 
to a keynote speaker. 
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SUMMARY 



Student and faculty evaluation indicated that the program was a success and 
should be repeated* Guest speakers and visitors stated that student reactions 
were enthusiastic. The response to this program by the students, teachers, 
high school counselors, visitors, and administrators T.eveals that there is a 
definite need for this type of program at the ninth*grade level. 
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RECOMMENDATIONS 



General 
!• 
2. 

3. 

«• 
5. 

6. 

Specific 
1- 
2- 

3. 
4. 



The program should be repeated. 

The Kuder vocational Interest Test should be given and interpreted 
before students sign up for occupational arec. 
The large selection of vocational areas shoula be offered again 
next year. 

The same method of student sign-up should be used again next year. 
Ninth-grade students should continue to participate in the planning 
of the program. 

The field trip experience should be expanded Co include other 
vocational areas. 



One person should be designated to administer the program* 

The program should continue to permit students tnree vocational 

choices. 

An effort should be made to secure the best possible speakers. 
The program should be scheduled so that each section vill have 
twenty- five or fewer students. 
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APPENDIX B 
jmaON MKIOBL HKH SCHOOL 

GlsM Period 



NAME 

SOCIAL STUDIES TBAQOK 



Aceountli^ (bookkeeping^ CRA) 
Agriduturo 
Airline Stemrdeee 
Architecture 

Artist 

Athletics (ooeehingi profeeeionAl) 
Auto Meohsnic 

BaauticiAn 

Business MnsgesMnt 

CoBBBsrcisl Pilot 

CoQBunicstions (isdiOi TV^ 

oiec Jockey) 

^^^^ Counselor 

Data Processing end Ccoputer 

Operator 

Electronics 

Engineering 

Draftsman 

Fish and Game Kauaganent 

Food Serrice 

Forestry (forest fB£^nageasnt » logging) 

Home EoonoBdst 

Insurance 

Interior Decorator 

Journalism ( newspaper ^ magasine) 

Law 

Law Enforcement iFBI, Police^ 

detective) 



HoBierocm no* 



MatheMtics 

Medical Doctor (psjrchiatriet) 
hllitsiys Men 
Nilitaxy: Woaen 
Modeling 

Muelcian ( popular # professional) 

Nursing (practical, professional) 

Ooeanogrephjr and Marine Biology 
Office worker (receptionlet, t/piet| 
f Ue clerk) 

Physics (space resesrcb) 

Public AccoaBodations (hotels, motels) 

Reereation (recreatioral director^ 
part supervisor, IMCA, IMCA) 

Sales Person (retail clerks, auto, 
traveling) 

Seoretary 

Science: Biological 
Science: Physical 
Social Vorker 

Teaching 

Trades and Crafts (carpenter, else* 
trician, sheet metal) 

Trucking and Transportation 

Veterinarian 
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APPENDIX C 



JUDSON JUNIGR HIGH SCHOOL 
4512 JofiM Road SB 
Sal«it Oregon 

97302 



Januarj Ut 1969 



Dear 

This will oonfirm our talephOM conrvMtion c<mc«rtdi« thm 
Preview of the World of Work progrem to be held at Judeon Junior 
High School on Wedneedey, January 29, 1969. 

You are scheduled to apeak at # Sndoeed 

la a auggeated outline for /our presentation in the occupational 
area of . We haire eehedxiled each period 

for forty minutea. We feel that you viH need meet zt UM« tlas^ 
to inform the atudents about the occupational area, but we hope 
that you will allpw at least ten minutes for a queation»and- 
anawer period. 

An opening asaenbly for all ninth grade students at Judeon will 
be held in the gymnasium at 12:20 %dLth Mr, C« W« Roed, teplojrment 
Superviaor for Pacific Northwest Bell Telephone Company as guest 
speaker* You are cordially invited to attend this portion of the 

program. 

^''hen you arrive at Judeon, please oome to the front entrance^ 
where a representative will meet you and escort you to your 

assigned room. 

I wish to thank you for your wiUingneas to participate in this 

school activity. 

Very truly yourst 



End. 
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APPENDIX D 

JUDSOU JUNIOic HIGH SCHOOL 



SUXESTED OUTLINE FO.. OCCUPATIONAL PI.£5::NTATIGk^ 

I, Scope of occupational area 

(Job titles and brief description of work 
perforsied in each area) 

II. Training or educational requirements 

(On-the-job, technical school, college, etc.) 

III. Preparation at the senior high level 

(Courses vfhich may be included at this level, 
r^ced tzT a good High ncbool experience, and 
the value of participation in school activi* 
ties) 

IV, Payment 

(Koney, satisfaction, fringe benefits, etc.) 

V. Job outlook for future 

VI. Related Jobe 

VII. Question and answer period. 
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APPENDIX £ 



JUDSOM JUNIOR HIGH SCHOOL 
4512 Jones Road S£ 
Salem ^ Oregon 
97302 



January 14 » 1969 



Mr. John Joelson 
Pacific Northwest Bell 
700 St«ite Street 
Salexn» Oregon 97301 



Dear Mr. Jc«l^cn^ 

This will confirm our telephone conversation concerning the 
Preview of the Vforld of Work program to be held at Jud&cn 
Junior High School on Wednesday » February 5» 1969. 

You are scheduled to speak at 12:20 to 12:50. When you 
arrive at Judson» please go to the front entrance » where z 
representative will meet you and escort you to the assembly 
area. 

I wish to thank you for your willingness to participate in 
this school activity. 

Very truly yours. 



Stan Shotts 
Counselor 



SS:lc 
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Your guest speaker for the World of Work pro^jram is 

, who will epeak in Roon ^ 
on the subject of at o'clock* 

Meet your guest in the front lobby. Introduce yourself. 
Sseort your guest to the room in which he is to speak. Introduce 
his to the teacher in the room and then present hixo to the student 
audience. At tne close of the period thank the guest speaker for 
participating in the program. 

If parents are present as guests^ be s\ire that they have 
places to sit« 
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APPENDIX G 



JUDSON JUNIOR Hlia SCHOOL 
4512 JoDM Road SI 
SalflB, Oregon 

97302 



Tho 4rtml niatratloD^ facult/t and atudanta at Judaoti Junior 
High School wlah to axpraaa their ainoere gratit'ide and appre- 
ciation to jrou for jour participation in our fraview of the 
World of Work » We feel that your oontribution vaa of great valut: 
in makiiv our prograa a aucceas. 

We feel that aa a reault of thia progreB oor atudwite will be 
able to Mke Bore intelligent aelectiona in their program of high 
aehool study and a aore realistic evaluation of their role in the 
vocational life of the cooBunity, 

We thank you again. 

Very truly TOurs, 



Counselor 
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APFbiNUlX U 



JUDSON JUNICK HIGH bCHOOL 
4512 J0M8 Road SE 
Salem, Oregon 
97302 



January 23, 1969 



Dear Parents: 

Judson Junior High School is praaenting its fourth annual Preview 
of tha World of Work progran on Wadneadagr afternoon, January 29, 
1969. The program opens with an assembly for ninth grade students 
and intereetad parents at 12:20 in the Judson gynmasium. The key- 
note speaker for the program will be Mr. C. W. Reed, Employment 
Supervisor, Pacific liorthwest Bell Telephone, Portland office. 

Following ttis assembly each student will attend three sessions at 
which speakers actively engaged in the occupational world will 
present educational information pertaining to their vocational 
fields. 

You are cordially invited to attend this World of Work program 
with your son or daughter. 

Yours truly, 

ELEONOK hOBHRTS 
iaTAN SHOTTb 
Counselor 

5E,SS:JJ 
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APPENDIX t 

JUDSON JUNICR HIGH SCHOQI, 
mSVIEU OF THE l.'CIU^J OP WGBK 

STUD13«T SCHEDULE 

hY NAME IS 

l iY HOKEROOH KUhSER 

I HAVE SOCIAL bTUOlES PERIOD 

PTiod 
IV 02:55-1:35) 
V (1:40-2:20) 
VI (2:25-3:05) 



WlTri hR. 
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APPENDIX J 



JUD90N JUNIGR HIGH SCHOOL 
nXfOri OF THE WORLD OP WGRX 

Teacher's Schedule 

Session I vl2;5S-1:35) Session II (1:40-2;2Q) 



2 
3 
4 
5 
7 

Ub 

14 

15 

17 

18 

32 

20 

43 

31 



Architecture 
Lawson 

Athletics 
Marr 

Beautician 
Baxter 

MUitary 
Noble 

Interior Decoration 
Rogers 

Airline Steimrdeee 
AeschUaan 

Electronlce 

Funk 

Fish and GaoMi 

HartUn 

Science 
WlttBsr 

Ph7slcs 
Harrison 

Musician 
Werts 



Retail SelUng 
Warren 

Social Worker 
Jade eon 



Art 

Rogers 

Office Worker 
XUllAger 

Comerclal PUot 
Harrison 

Oraftli^ 
Noble 

JoumallsB 
Wlttnsr 

Airline SteMrdees 
Baxter 

Data IVooeeeli^ 
Warren 

Pish and Gaae 
Werts 

Law Enf crcsnent 
Hardin 

Nursing 
Carr 

Modeling 
Marr 

Trucking 
Punk 



Tea^li^ 

Jack eon 



Session III (2:25-3:05) 
Art 

Warren 

Secretarj 
Walker 

Conounl cations 
Wlttaer 

Counseling 
Jackson 

Uw 

Funk 

Forestry 

Hardin 

Engineering 
Anderson 

Matheaatlce 
Harrison 

Oceanography 
Werts 

Veterinarian 
Baxter 

Modelli^ 
Kllgras 

Auto Mechanics 
Noble 



Teaching 

Hatfield 



Any assistance that you night be able to give the guest in stimulating student 
questions will be appreciated. 

The faculty aenber in each session is responsible for disndssing the class and 
aalntaining class order. 

erJc 1-2^ 



APPENDIX K 



JUDSON JUNIGd AlCH bCHOOL 
Preview of the Worl of Wcark 

FACULTY EVALUhTION 

The social stuJiee teachers and counselors deeply appreciate your assistance with our 
Preview of the World of Work . Will you also aid in the evcJ.u3tion of this* prograoi, 
which will be useful in considering^ continuing the activity onother year. 

Period V - Section 

Speaker 

• as the presentation appropriate for this age group? yes no 

Ma,s the fiela covered adequately? Excellent Good 

Fair Poor 

Whnt wos tiic student reaction? Enthusiastic Ind^fierent Poor 

Comments: 

Period VI - i>ection 
5 peak e r 

V»'as the presentation appropriate for this age group? ye s no 

VJas ttie field covwed adequately? Excellent ^ Good 

Fair Poor 

V/hat was the student reaction? Enthusiastic Inaifferent Poo r 

Conwents: 

Period VII • Section 
S peak er 

V/as the presentation appropriate for this age group? ye e n o 

Was the fiela covered adeouat ely? Excellent^ Goou 

Fail * Poor^ 

What was the stuJent reaction? £i thusiaetl c _ Indifferen t Poo r 

COfJ-EOTS: 
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ThANK YOU 



APPEtNDlX L 

JUDSON JUNICh HIGH SCHOOL 
STUUEWT EVALUATION OF PREVIEW OF THE WORLD OF WORK 
Please list occupation exid check yes or no. 

period V period VI period VII 
OCCUPATION- 

1 • Do you feel the speaker presented 

a good pictur e of the occupbtion? y es no y es n o y es n o 

2* Did you obtain the information you 

were seeking? yes ^no yes no yes ^no 



3« Was the speaker interesting? y es n o y es n o y es no 

General: 

1 • Do you think this kind of program should be held again next year? 



2. Which section did ycu enjoy tne most? Occupatio n period 



3« What suggestions would you make for iiaprovsiBents? (use back if necessary) 
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H£ALTH 
(Nine Veek Course) 



7TH GRADE COURSE OF STUDY 

1 Week each ; 

Introduction to health and study of cells 

Tissues of hunan body - includes teeth 

Digestive systea 

Circulatory system 

Respiratory system 

Skeletal and muscular system 

Endocrine and reproductive systems 

Safety in the home 

Tobacco » alcohol and drugs - effects on body 

Names and duties of specialists in the medical field. As occasions 
arise in class discussions, ve talk about health occupations. Students 
write two reports of their own chosen subjects— ve encourage research 
and reports on careers. 



8TH GRADE COURSE OF STUDY 
3 Weeks : 

Nutrition - career opportunities discussed * suggest report in 
this area. 

Physical fitness - career opportunities in physical education 
and recreation 

1 Week each ; 

Tobacco ) 

Alcohol ) Career opportunities as they arise in class discussions 

Drugs ) 

11/2 Weeks each ; 

Community health - speakers and/or field trips to various community 
agencies. Unit notebook includes career opportunities in these 
agencies 

First Aid - career opportunities as occur in class discussions 
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HEALTH, continued 



9TH GRADE COURSE OF STUDY 

1 Week e^ch : 

Persouality development 
Mental health 
Mental xllness 

4 Weeks : 

Diaeikse 

History and career opportunities in medicine and research 
Noncomunicable diseases - coimaon disease symptoms, cure 

and treatment 
Communicable diseases 

1. Causes 

2. Body defenses 

3» Man-made defenses 

4. Coninon diseases - symptoms, treatment, immunity 
1 Week each * 

Occup&cional safety ) Careers in safety education and enforcement 
Driving safety ) are discussed. Scrapbook with pamphlets or 

news articles dealing with occupational and/or 

driving safety. 

I • 

Each grade is required to turn in one report of some health r.rea. We 
encourage health occupatioa reports. Reports are to include a bibliography. 
A career bulletin board is maintained by students plus a news section for 
careers in health fields. 
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HOME ECONOMICS 



As Judson Junior High enters its third year in the Morld of Work 
program the Hoi&e Economics Depsrtsient would &\^mit the following per*- 
formance objectives in support of the submitted change of course 
organization, found within: 

1. Serve the students enrolled in the World of Work program, 
enabling them to participate in a wider area of needed 
instruction and experience. 

2. Stimulate the 9th grade program by offering a greater 
exploratory scope of interest. 

3. Strengthen the basic homemaking skills as foundation for 
students to build on and use as carryover skills for 
advanced work. 

4. Greater use of cooperative teaching within the department 
for helping to stimulate interest that will wtivate 
students in individualized exploration of Home Economics 
careers. 

5. More efficient use of equipment and space for individualized 
instruction. 

Submitted by: 
Meredith Carr 
Theresa McKlnley 
Jane Briggs 
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HOME ECONOMICS 

There is a new philosophy behind reosmlag the present Hone economics 
area to «clude the: 

Foods area to HOSTESS HOUSE 

Family Living area to HOSPITALITY HOUlE 

Clothing area to FASHION HOUSE 

This i0 for our own local use at Judson, for even though our course 
content has been updated in the various areas » ve are still plagued by 
pre-conceived attitudes toward subject matter. 

With all new sections being presented it was felt the renaming of 
the areas wov*ld be appropriate and helpful. 

In recording of grades, our recommendations would be to code as 
follows : 

7th Grade * Beginning Home Economics I 
bth Grade * Intermediate Home Economics II 
9th Grade - Advanced Home Economics III 

The need for an aide, working four hours daily in our deaprtment, would 
be very necessary to carry on this proposed flexible scheduling. Her assist- 
ance in the classroom and the secretarial duties performed enable the three 
cooperating teachers in the department to plan and prepare for the many 
demonstrations aud labs needed. 

Students have an educational experience %rhen accompanying the aide on 
food and supply shopping trips for classes, which is only possible when 
this extra person is available. 

The development of pat terns » display materials and indivudalised 
material for students^ use is another helpful contribution performed by 
the aide. 
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The possibility of more career-oriented field trips for our students 
would be possible to organize with the aide making the contact and providing 
additional supervision. 

The preparation of our yearly supply and equipment budget needs will 
be quite time consuming and assistance in exploring the availability and 
price of many small items is most helpful. 
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9TH GRADE POWER' MECUAK ICS 



Unit 


1 


unic 


t f 


UDIC 


T T T 
X iX 


Unit 


IV 


Unit 


V 


Uolt 


VI 



Introduction to Pov^r and Power Mechanics 



Convent ionel Electrical Convartars 
Unit VI Direct Electrical Converters 

Objectives of Course 

The student should be able to trace the evolution and principles of pover 
from muscle to vind» water, and heat to finally the suii» atom, and the 
electron* 

The student should know and understand the vocabulary of the power 
mechanics field* 



The student should know and understand the basic principles of operation 
of the prime power mechanisms* 

The student should understand the transformation of one form of energy 
to another so a« to do work. 



The student should be able to understand and evaluate the socio-economic 
problems involved in designing, fabricating! and employing prime movers. 

The student should know and understand the materials, tools, and processes 
directly concerned with satisfying the demands of our technological society 
as it relates to man's utilisation of power. 

The student shoulu know, understand, and be able to apply the principles 
of science and mathematics. 



The student should develop desirable social characteristics such as leader* 
ship, fellowship and tact. 
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7TH AND 8TH GRADE METALVIMIKIWG AS RELATED TO CAREER gKJCATION 



The courses In Metal Shop are divided Into areas of sheet metal* bench 
metal, hot metals — welding* forging and foundry* machine shop, and 
related drawing (pattern development, working drawings, etc.) 

In relation to Career Education or trying to prepare a student for 
some Icind of future work or occupation, emphasis is placpd on the 
following items. 

1. Cetting to class (work) on time. 

2. Learning to follow directions — saves time, money, 
and effort. 

3. Learning to cooperate with fellow studMts (workers). 

4. Developing a "safety first** type of attitude — saves 
anas, legs, eyes and possibly lives. 

5. Being well organized — a person will be more productive. 

6. Being able to plan ahead — part of the process of problem 
solving. 

7. Being happy and pleased in doing what you are doing — 
figuring out what kinds of jobs a person may be 

intere'ited in. 
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IKTItODUCTION 10 COURSE 



Seventh and Eighth grade general matals la a course designed to 
make the student aware of the Importance of the metal industry and its 
contributions to our Industry and our society. You are provided basic 
experiences, lufcrmatlon and fundamentals on the commonly used machines, 
tools, metals, and processes of the metalvorklng Industry. You are also 
given opportunities to further explore any personal individual Interests 
you may have in the field of metals. 

As a result of the above, you will be able to further develop your 
problem solving abilities, along with the necessary work habits and atti- 
tudes needed to live in our industrial society. 

This course is offered to Junior High School students, with no or 
limited experiences in metals. 

A UCUtO ON PROJECTS 
Projects ave considered as one of the main vehicles of instruction. 
They are deslgno.d to help teach the content of the course and not provide 
you with the matalworklng products you may need. Therefore, projects will 
be made within the framework of the skills and attitudes to be developed. 
It will be the responsibility of the student to acquire as many of the 
experiences as possible and to avoid the repetition of already mastered 
skills. Projects will be given a time limit and you will not acquire 
class credit beyond that time limit. 
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OBJECTIVES OF COURSE 



1. The student should koov* understund, and appreciate the comon 
mAchlnes, tools, asterials, and processes of the metalworklng 
Industry. 

2. The student should develop skill in the use and care of the comnoa 
metalvorklng aschlnes, tools, naterlsls, and processes. 

3. The student should develop his creative ability by designing his 
own metalvorklng projects. 

4. The student should develop safe working habits and i^ttitudes in 
the shop. 

5. The student should develop desirable social relationships and 
attitudes such as cooperation, tolerance, leadership, fellowship, 
and tact. 

6. To develop the wise use of leisure time in constructive and useful 
pursuits in the field of metals, should be another objective of 
the student. 

7. The student should be able to derive individual satisfaction from 
useful creativity. 

8. The student should be able to select and use wisely the products 
of the metalvorklng industry. 
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CIAPHIC AJITS III THE MODEMi JUNIOR XIG8 SCHOOL 



The graphic arts course of study needs to complement the other units studied 
lo the Industrial arts curriculum. A study of the graphic arts, therefore, 
becomes one more opportunity to help each student understand American Industry. 
This should Include such phases as organlsatlnn, location, rav materials, 
products » labor*managmefit relations, distribution and sales, deslgn-piaimlng- 
research, financial structure, processes, operations, occupations and advertiaiag. 

The second objective of graphic arts is to present consumer education so that 
each student may select, purchase, use properly and maintain the products of 
industry. It should teach a student to discriminate betveea slsdlar products, 
comparing value with reference to cost, quality of construction* typos of 
SMterials, durability, design, function and anticipated suiintenaace. 

The third objective cf graphic arts is to develop the vise use of leisure 
in constructive pursuits and to enjoy the satisfaction derived from useful 

creativity. 

The fourth objective of graphic srts is to help each student understand* the 
vorld o£ work and hisself with alms of realistic selection of occupational 
choice. It can help students explore areas of work, types of employment, working 
conditions and other aspects of esiployment in ordek to plan their education 
in life with personal ambitions and qualifications. 

The fifth objective of graphic arts is to encourage each student to think 
through problems, plan procedures for solution, test conclusions and then 
make appropriate recommendations. 

The sixth objective of graphic arts is to develop personal-social qualities 
through democratic practices in the shop or laboratory. Opportunities are 
provided for students to experience working together toward group approved 
i^nd accepted goals. Leaders and followers are developed through qualities of 
social living. Such personal-social qualities as responsibility, reliability, 
resourcefulness, initiative, perseverance and tolerance are developed with 
respect to the rights of others* 

The seventh objective of graphic arts is to develop safe work habits and concern 
for the safety of others, to follow sound principles of mental and physlcil 
health and to recognii&e the Importance of maintaining a balance of leisure and 

work. 

Ihe eighth objective of graphic arts is to develop an aesthetic nppraciatioa 
for creative ability and to practice aesthetic values in daily liviftg with 
reference to form, eoW, texture, design^ atyli^g aad function* 
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GRAPHIC ARTS IN THE NDDERM JUNIOR HIGH SCHOOL (CCIITIHUKD) 



The ninth objective of graphic arts education is to develop akllla in the use 
of tools, equipMnt and Materials in a technological age* Technlcallx trained 
personnel are needed to maintain an industrial econooy* Itie desiand for all 
types of skilled workers vill continue* Everyone needs fundaaental skills to 
use effectively the mechanical and electrical devices available. Effort 
decreases as success increases vhea workers use tools in accordance with their 
function. The right tool for the Job often means the difference bet%reen success 
and failure. The graphic arts course is one more of the indastrial arts areas 
providing tools for youth to leam to use them properly for all kinds of problem 
situations* 

The first year program of graphic arts will i«iclude eicploratory escperieneee 
in the following areas; relief prLnting» planographic printings intaglio 
printing and stencil printings In 'Addition to exploring the basic printing 
operations » students vill axplore the art of bookbindimg^ p«p«r sMking and 
photography* Second and third year axperiamcei vill be m extension of 
experiences students receiire in their first year nperiMca of graphic arte. 
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The follovlng list of units «rc tought as a part of the total exploratory 
program In Industrial arts at Judson Junior High School. 

7th Ornda 

Httalsho o - Planning and dravlng related to solving problesie 
in the safe use of tools and Mterlals in cold 
metal work. 

Students arc Instructed in the safe use of such 
Measuring and marking tools as scrlbers, scratch 
awls, dividers* center punches and squares used 
in satal layouts* 

Students receive similar instruction in the 
adjustment and care of forming and cutting tools 
such •§ hacksavsi tin snipe, files, shears and 
brakes. 

Beginning metals is designed to help students 
develop an awareness of the use metals have in 
our modern technological society. 

Wood ah OP - Solutions to problems related to wood and wood 
products are developed through the medium of 
mechanical drawing and use of the common hand 
vood%rorking tools. 

The use of machines is limited to the drill 
press, Jigsaw and sender. 

glcctricLt y * An Introduction to electron theory, magnetism, 
metering and measuring devices, as well as basic 
hand tools used to construct aimpla devices is 
given in this class. 

Mechanical drawing Is related to symbols used 
in electricity and electronics, simple schematics, 
single stroke gothic lettering and orthographic 
projection. 

Methods of electrical generation and devices for 
electrical control are studied. 

Graphic Arts - Students are introduced to graphic communications 
through mechanical drawing, letter spacing, the uee 
of tracings and reproduction of tracings through the 
blue*print process. 

Students learn about relief type, composition and letter 
press printing; rubber stamp production, silk screening; 
padding of tablete and a irariety of bookbinding 
techniques. 
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8th Grade 

Mctalshop - A reviev of tools and procetf^res used the previous 
year In cold metal work is followed by techniques 
for working hot metal. This Includes: forging, 
foundry, arc and oxyacetylene welding and resistance 
veldlng. 

Mechanical drawing Is used In the development of sheet* 
metal patterns, and the solving of other design problems. 

An introduction of the basic systems Involved In 
a A^cycle gasoline engine Is given In the last two 
weeks of this unit. No attempt Is made to have 
students make a detailed study ot engines at this 
time, but students with a special Interest will hava 
the opportunity to pursue that Interest at a later 
time. 

Plastics * Students In the woodshop learn about a variety of 

plastic materials and the ur.es to which a few of thea 
are made. 

Mechanical drawing Is applied In nature, being used 
to formulate designs of patterns and Jigs. Itiese 
patterns and Jigs arc usually constructed of wood 
and provide an opportunity for eighth grade boys to 
work with wood. Students who express a special Interest 
In wood%rorklng are provided opportunities to pursue 
this Interest after basic experiences are completed 
working with plastic materials. 

Beginning Electronics - A review of basic electricity concepts 
presented in the seventh grade are reviewed. 

An introduction to resistors » transistors, capacitance, 
and projects are constructed which demonstrate their use. 

Drawing done in this class reflects the increased use 
of electronic symbols and schematics. 

Numerous experiments are conducted on J. E. Experimenters 
to demonstrate electrical concepts being studied. ^ 

Graphic Arts - The second experience in this area may well inclwe 
activities %^ich are designed as part of the first • 
. unit but %fhlch students had not experienced. 

More sophisticated designs and techniq es in silk 
screening will be attempted. 

TWO and three color work in both silk screening 
and letter press will be encouraged. 

Mechanical drawing in this class will center 
around page composition and poster layouta« 

11-13 




9th Crude 

Tlic current ninth grade program would be materially expanded 
by inclusion of the graphic arts program. Listed below are the 
three 12 week programs included in the current industrial arts 
currlculuai: 

Metalshop (Power Mechanics) - Study and repair of small gas 

engines. Instruction in the operation, maintenance 
and repair of the basic 4-cycle small gas engine is 
achieved through use of charts and manui&ls furnished 
by the Briggs and Stracton Company. 

Engines provided by the school are used for this 
Instruction. 

Subsequent er perlence at repairing and adjusting 
engines comes from work students perform on engines 
which they may bring from home or from work performed 
on used engines provided by the school. Students mtm 
expected to furnish gaskets and other replacement 
parts required for the repair of their own engines. 

Reading working drawings » assembly procedures and 
related charts comprise most student experience 
relating to drafttlng. 

Woodshofi - For the past threft years students have received two 
experiences: (1) Construction of a small frame 
building, in the neighborhood of 8 feet by 6 feet 
square* and (2) The manufacture of .some wooden article 
using concepts of mass production. 

While students have received these experiences each 
of the three years» the lack of physical facilities 
has necessitated a continuing search for a satisfactory 
solution t9 the problems encountered. 

Buildings of this size cannot be constructed in the 
wood shop because of the low c:elllng. Outside the 
inclement weather too often interferes with student 
work. Dividing the class into two units create^pther 
problems to which we are addressing ourselves, 

Electronics - Boys in this class work with radio and communicatiln. 

More sophisticated experiments are conducted with na 
new DcVry electronic and electricity kits. ^ 

Students with special Interests in mechanical drawing 
may spend a major share of thair tlsM working in this 
area. 
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CraiAiie Arts • It Ic hop«d that thm third ymmt taquMca In trapbic 
arts might Includa of faat printing* 

Hare too vould ba an opportunity for atudanta to put 
to uaa Information laamod about photography. 



Additional nkllla could ba laamad in drafting if 
atudanta vithad to Work on apadal problast. 

Charts of the praaent pattarna of Induatrial arta ara praatmtad b«^loir« Tha 
first chart ahovs the nunbar of vaaka of industrial arts inatructlon by tha 
cunent 7th grader in period ooa or period throa: 

Shop: Graphic Arta * glactricitv Wooda Ratals 

Vaaksi 9 9 f 9 

Tha following chart shovs tha industrial arta Inatructlon rocaived by a 
7th grader in periods 4, 5» (t 

Shop Graphic Arts Blactrlnity Woods Hetals 

Weeks s 0 12 12 12 

The following chare shovs the industrial ^^ts instruction racaived by an 
8th grader in period one or period three i 



Shop: Graphic Arts Electronics Plastics Hetals 

Weeks: 9 9 9 9 

The following chart shovs the industrial arts inatructlon received by an 
8th grader in periods 2p 3p 4, 5» 6s 

Shop: Cradle Arts . llectronies Plastics Metals 

Weeks: 0 12 12 12 

The following chart shovs the industrial arts instruction received by a 
ninth grade boy or girl enrolled in career education who selected industrial 
arta as his elective: 

Construction/ 

Shop: Graphic Arta Electronics Manufacturina Metals 

Weeks 18 0 0 0 

The following chart shovs tha industrial arts instruction received by a 
ninth grade boy not enrolled in career education who selected industrial 
arta as his elective: (there are ninth grade atndents in periods 2, 5^ 6) 

Construe t ion/ Power 
Shop: Graphic Arts Electronica Manufacturinit ^chanics 

CD?!- Weeks: 0 12 6 and 4 12 
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and Implementation of a 
Comprehensive Program 
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SECTION I - Procedure for developcsent and Implementation of ; 
Career Exploration Program 

1. Procedure for Establishment of Week Stations 

2. Cziteria for Selection of Community Work Stations 

3. Procedure for Preparing Students Assigned to Community 
Work Stations 

4. Procedure for Orientation of Students Assigned to Work 
Stations 

5. Supervision of Work Stations 

6. Selection of Speakers and Field Trips for Career Education 

SECTION II * Career Education Curriculum for one Semester 

1. Orientation and Group Process (1 Week) 

2. Self -Understanding (2 Weeks) 

3. Role of the School in Occupational Planning (I 1/2 Weeks) 

4. The Role of the Individual in our Economic System (2 1/2 Weeks) 

5. Life Careers Game (2 Weeks) 

6. Introduction to Occupational Research (2 Weeks) 

7. in-depth Studies (3 1/2 Weeks) 

8. How to Get and Keep a Job (4 Weeks) 

SECTION III - Appendix 

1. Materials for Section I 

A-i. Work Station Agreement 

A- 2. Parent Agreement 

A-3, Parent Field Trip Permission Slip 

A-4. Community Consultant Evaluation Sheet 

A-3. Student Evaluation Form for Speakers, Field Trips and Films 
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2. Materials 
Unit 1 

B-1. 

D-2. 

B-3. 
Unit 2 

C-1. 

C~2. 

C-3. 

C-A. 

C-5. 

C-6. 

C-7. 

C-8. 
Unit 6 

D-1. 

D-2. 

D-3. 

DA. 
Unit 7 

E-1. 

E-2. 
Unit 8 

F-1. 

F-2. 

F-3. 

F-4. 




for Section II 

Personal Data Sheet 

Group Process (Two~Student Rotation) 

Croup Dynamics (Three-Student Croup) 

Self-Evaluation Vforksheet 

Occupational Goals Vforksheet 

Find Your Own Interests 

Habits and Attitudes that Antaganlze 

Self-Analysis Test, Vocabulary list, and Scoring 
Directions 

Values Vforksheet 

Vfaetjen Self-Concept Scale and Scoring Directions 
Worksheet for My Self-Analysis Theme 

Terms used in World of Work 
How to Use the D.O.T. 
Worksheet to use with the D.O.T. 
Final Evaluation on the D.O.T. 

In-depth Study Outline 
Directions for In-depth Studios 

Notebook Requirementa for the Unit 

Classified Ad Section 

Classified Ads for Teen-agers 

Personal Data Sheet 

Application Blank 
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F-6. Application Blank 

F-7. When You Apply for a Job 

F-8. Tea Steps to Help Land a Job 

F-9, Grooming for the Interview 

F-10, Jobs for Boys and Girls age lA and 15 

F-11. Mental Alertness Test and Answers 

F-12. Mental Reasoning Test 

F-13. Test over Job Interviews 

F-14. Fifty Ways to Avoid Being Hired 

F-15. Ten Easy Lessons in Conversation 

F-16. Letter tc Teenage Job Seeker 

F-17. Fotiadation of a Successful Future 

F*18. Classroom Evaluation 

Resource Materials 

G-1. Reference Books 

0*2. Films and Addresses 

G-3. Filmstrips and Academic Games 
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Procedure for DeveloPmen'^ 
and Impleaentatlon of a 
Career Exploration Program 
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Unit 1 - Pioctidur^ tor £<tAbli»hii^nt ot Work Statlona 



To effectively establish cononunity work stations, adequate time 
must be allotr.ed for the job. Our experience has shown that only two 
or three stations can be established per day over a period of time. 
Several factors ^re involved: (1) Many business people are busy or 
not available vt.^n the initial contact is :iade. (2) Most businesses 
did not want to connit themselves initially without thinking it over. 
This involves a second visit. 

Basically » our approach was very flexible* We contacted the 
business people personally* asked them for a few minutes of theii 
time, and explained that we could return later if the present time 
was not conveni3nt. We very briefly explained that we were teachertt, 
that we were working with an exploratory %rork program » and the part 
that we vere seeking them to play in the program. 

If they were interested » and had the time available » we proceeded 
to go into the program in depth. We presented the Training Agreement 
(A-1) for their i^erasal. In most instances, they wanted to keep the 
Agreement and look it over. When this was the case, we set up an 
appointment to call back and pick up the Agreement at the individual's 
convenience. 

In making the presentation, we stressed two main points that most 
employers were concerned about; the students do not receive pay and 
the school district pays all SAIF premiums. These two points were 
of greatest concern to most employers. 

We made it a point to contact more businesses than necessary for 
the initial implementation of the program. This allowed us some 
flexibility in making work assignments for our students. 
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Unit 2 > Criteria for Selection of CoMMUlty Work StatloM 



The prime requisite for selection would h?.ve to be the selection 
of employers who ere vllllug snd anxious to tske the necmsssry time 
to give the stuvient the personal attention that is necessary to make 
his observation a successful use of his time ^vay from the conventional 
classroom setting* 

A secdnd major requisite for the selection of a connunlty vork 
station would have to be tite environment surrounding the business; 
does it provide a wholesome » healthy setting that is conduci^ve to 
good learning. In other words* ve « ^ke into consideration » not only 
the physical environment, but also the personal traits and mannerisms 
of the Individual who would be working with the child. 

Certainly another major factor in the selection of the work station 
would have to be the consideration given to the actual things that the 
business has to offer to the student in regard to developing knowledge 
related to the business itself. 

Another factor to be considered would be the location of the 
business and its geographical proximity to the other businesses being 
used in the program* Its proximity to the school should also be 
considered. 
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Unit 3 - Proctidurc for Pr»pTina Studenf Assiitned to 
Co—unity V ork Sf tlOM 

In thm Mrly part of August ve fouad it convenient to discuss each 
of our prospective students with the counselors. We did this in 
preparation for the hoae visits that ve were to nake. We tried to 
learn as much as possible about each student in anticipation of these 
visits. 

We established appointments vith each student and his parents if 
possible. Durxng the actual visit ve were able to explain the program 
to the family and get a good insighv into the home environment. We 
stressed several things , .th the faari'^y; (1) regular attendance 
(2) telephoning the vrork station and school when ill (3) neat 
appearance (4) initiative on the job» and other pertinent information 
relative to a successful work experience* A form explaining the 
entire program and setting forth the responsibilities of parents and 
students was given to the parents for their signature (A*2) • They 
were also asked to sign a permission slip for field trips for their 
child (A-3>. Both of these were kept on fil^ in our office* 

After making the home visits ve were better able to make appropriate 
decisions in the placement of students for work. We tried to assign 
the students based on their needs and desires. Each student will 
work for one semester (18 weeks). During that time each student will 
be assigned to a minimum of three different mrk stations* In many 
instances, it is more desirable to assign the student to more work 
stations for shorter periods of time. Example: Beauty Salon, 3 weeks; 
Mode 0*Day, 3 weeks. 
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student pri^blems are going to arlne during these work experiences 
end it is good to keep in close contact with tf ^ counselors and 
alert then to situations aj they arise. It is good to involve the 
counselcrc as much as Is feasible. When probleas ariss related to 
dress and grooming habits » it is good to keep close contact with 
parents as well as counselors. 
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Unit 4 - Procedure for Orientation of Students Asslgaed to 
Work Stations 

Thes^ student assigned to work stations are kept at school 
the first day of the new school year. This time is set aside for 
discussion of procedures and regulations related to the wrk 
experience. General cl^ss procedure is established at this time. 

It is established that the students will vork four days each 
veel; and will use Friday for field trips, resource people and other 
various types of resource gathering* Each student keeps a diary 
of his wrk exp^'^ience and this is turned in on Friday. 

T)) > first day of school is used to stress appropriate dressy 
cleanliness, neatness of hair and other factors related to good 
grooming* 

Time is given to the discussion of attitudes and the need for 
good healthy attitudes on the Job. We discuss the attitudes that 
students have toward the employer n the school, their peers and 
others ac school 

A great deal of emphasis is placed upon good community relations 
and the role the student plays in the success of the program. The 
students are made aware of their responsibilities to the success of 
their work experience. 

Each student is given his work assignment and tim^ is given for 
a discussion period enabling each student to raise questions regarding 
his assignment. 

Each student is given a button to wear on the job. It identiflos 
the student by name as well as gives a few brief facts about the program. 
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Each student is assigned to a bus route that most conveniently 
and quickly will get him to work. 

It is pointed out to the student that he will work at each station 
for a maximum of six weeks and in many instances for only three* 
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Unit 6 - Selection of Speakers and Field Trips for 



Career Education 



Before we selected speakers for our Friday class sessions, we 
surveyed the students, trying to determine their interests In this 
area. We had each of them Indicate two or three areas of Interest 
and If possible give the name of an Individual they knew who was 
In this area of work. 

We also planned Into our schedule speakers from our immediate 
area that we felt would be of high Interest to the students. For 
example* Mr. Tex Burroughs, Bureau of Labor, Apprenticeship Division. 
Most of our students didn't know what the word apprenticeship meant, 
much less know about apprenticeship programs. Many of these same 
students will be trying to enter such programs within che next 
3-3 1/2 years. 

We have the students evaluate the speaker (A-5). We determine 
from their evaluation if they found the speaker interesting. Unless 
the students are impressed by the speaker personally, much of his 
effectiveness is lost. The students also comment regarding the 
content of the material presented. 

In selecting field trips the same basic procedures are followed. 
Students are surveyed regarding interests, others are added based 
on our judgment of need and usefulness to the students. Students 
also complete evaluation forms on each field trip (A-5). 

It is good to personally contact each individual business when 
establishing the field trip. It eliminates many probleus that other- 
wise may arise. 
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All of our field trips are kept to a maximum of ten students. 
We don't feel that every student needs to go on every trip, but 
rather, each student should visit those places in which he has a 
genuine interest:. 
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SECTION II 

Career E-^vcation Curriculum 
One Semester 
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Unit 1 - Orientation and Group Process (1 Week) 



OBJECTIVES: 

1. The student will understand the purpose and requirttaents of the 
course. He will be better prepared to receive full benefit from 
the course. 

2. To establish an effective working relationship between student 
and teacher and between students. 

3. Through continuous evaluation the students will be able to relate' 
the group process discussions (effective relationship) to the World 
of Work as it relates to thexn. 

a. Get acquainted - threat reduction 

b. DeveJ.oping communication skills 

c« Developing talking and listening skills for communication 

(1) Being interested in other people 

(2) Shoving concern for other people's ideas 

(3) Us5.ng verbal and non-verbal clues 

(4) lljing positive and negative responses 

d. To develop awareness of verbal and non-verbal clues 

e. The effect role taking (playing) responses have on a group 

f. Develop skills in sharing and accepting ideas in both small 
and large groups 

g. To get the student involved in procedural palnning 

h. To develop skills in observing and reporting on what is Vkappening 
in a group 

i. The individual's role in the group 
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CURRICULUM GUIDE: 

1. 0\c»rview of course - expectations of work to be covered, and 
course requirements. 

2. Personal Data Sheet (B-1). 

3. Group process ^ two student rotation (B-2) . 

4. Group Dynamics - three student group (B-3)« 

5. Theme: My Occupational Goal — Why and How I Plan to Attain it. 
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Unit 2 - Self-Understanding (2 Mmeks ) 

OBJECTIVES: 

1. The student will become aware of (and understand) aptitudes, 
interests, values, knowledge, personality traits (habits), 
physical a&sets, limitations and achievements and/or accomplishments. 

2. The student will gather all possible information about himself 
for his own use. 

3. Each student will compile a profile of himself that will enable 
him to determine :«is strengths and /or weaknesses. 

4. The student will capitalize on his strength and weaknesses through 
planned experiences both in and out of school. 

5. To get along better with self and others the student will realize 
how better self-understanding will help him to acquire needed 
skills, knowledge, attitudes and habits* 

CURRICULUM GUIDE: 

The following tests and evaluations are to be completed with pre-test 
and post-test discussions. Each student will keep all test data in 
a folder to be used in discussion with his individual counselor. 
Class time will ^ztunged for this opportunity. 

1. Self Evaluation (C-1) 

2. Kuder General Interest Survey, from Science Research Associates, Inc., 
239 East Erie Street, Chicago, Illinois 60611 

3. Occupational Goals Worksheet (C-2) 

4. Find Your (Am Interests (C-3) 

3. Habits and Attitudes that Antagonize (C-4), to be given three times 
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6. Self -analysis Test (C-S) . A vocabulary list Is given for study 
before the test. Scoring directions are also given. 

7. Values Worksheet (C-6) 

8. Waetjen Self-Concept Scale (C-7) . Scoring Infonnatlon Is also given. 

9. My Self-Analysis Worksheet (C-8) . Worksheet to be iillled In by 
student, then an eight paragraphy theme written from those notes. 

10. Supplementary Text: Finding Your Orbit by Haldeman, Hoffman, 
Moore, Thomas. 
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Unit 3 - Hole of the School in Qccupatioaal Planning 

(1 1/2 Weeks) 

OBJECTIVES: 

1. The studenr will relate the value of his present studies to future 
occupational opportunities. 

2. The student will be able to relate skills, knowledge » habits, and 
attitudes of elective courses to salable skills in a future Job. 

3. The student develops through conferences with his school counselor, 
his educational plan for high school. 

4« The student will analyze and reinforce skills he has developed 
or needs to develop to be successful at being a student. 

CURRICULUM GUIDE: 

1. Dropout problem. Discussion of the dropout problem in today's 
society. Emphasize the positive-- why stay in school. Current 
information of life earnings in accordance tc total education 
is available at the State Employment Office and the Bureau of 
Labor. 

2. Electlves offered at Judson Junior High School. Group activity — 4 
or 3 in each group. Provide groups with a list of all the elective 
subjects offered at Judson Junior High School. Discuss and list 
those careers that relate to each elective. Each group present 
lists to class group and a master list will be made. 

3. South Saleir High School catalog. Class study and discussion of 
all courses offered at South Salem High School. Each student will 
have a catalog for his use. 

a. Group planning. Plan a three-year high school program for each 
of the following: 

(1) Student planning no education after high school 
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(2) Student planning to attend a technical school. Group 
chooses type of technical school. 

(3) College ^ound student. Group decides on major field. 
Each student plans his ovn three-year schedule for South Salem 
High School. Teachers help with this, and if possible the 
counselors assist. 

Counselors from Sooth Salem High School pre-register the 
students for the next year. 
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Unit 4 - The Role of the Individual In our Economic System 

(2 1/2 WeeksT 

OBJECTIVES: 

1. The students will become familiar with the basic concepts related 

to production, distribution and consumption. 
1. The student will realize his needs in relationship to a healthy 

economy • 

3. The students will study the operations of a selected business. 

4. The student will realize the impact of government in our economic 
system. 

5. The student will investigate his role as a consumer. 

6. The student v'ill gain knowledge about the manpower needs of our 
economic system in relation to the individual. 

7. The student will be able to prepare simple forms of household 
budgets. He will understand and realize the necessity for 
family budgets. 

8. The student will have a good general understanding of the stock 
market and will learn the procedure individuals must follow to 
purchase s*^ock, 

9. The student will be able to write checks and endorse them properly 
and understand the necessity of keeping correct up-to-date records* 

10. The students will understand the basis of Social Security and 
realize the need of such a program. 

CURRICULUM GUITE: 

1. Consumer and producer. A brief study of the economic system and 
the role each individual plays as a consumer and producer. 

2. Budgeting. Working in groups of four, the students prepare budgets 
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for a family of two and a family of four with take-home salary 
of $500 a month. 

a. Class discussion of things to be included in u budget. 

b. Newspaper classified ad sections available for information 
concerning prices of automobiles and homes , boch purchasing 
and rentals* 

c. Sears and Montgomery Ward's catalogs available for prices of 
clothing and furniture. 

d. Speaker: Realtor to discuss housing costs, bvying and rentals. 

e. Students solicit additional infonnation from parents regarding 
costs cf living. 

Stock market - individual work. 

a. Background material presented from a brief explanation and 
discussion of types of businesses: single proprietorship , 
partnership and corporation. 

b. Discussion and explanation of stock exchanges, brokers, and 
purchase and sale of stocks. 

c. Copies of the New York Stock Exchange report from local 
newspapers were made available to each st.udent. They learned 
how to read and interpret this. 

d. Each student invested about $200 in each of fivo. stocks they 
chose, a total of $1,000. 

e. Weekly New York Stock Exchange reports were posted and students 
record the prices of each of their stocks. 

f . At the end of eight or ten weeks students sell stocks and 
figure the total gain or loss. 

g. Speaker: A local stockbroker talked to the clats and those 
students wlio showed an interest were taken on a field trip to 

his office to se^i how it operates. 
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Writing checks » filling in check stubs and endorsement of checks. 

a. A brief explanation of banking , savings accounts and checking 
accounts. 

b. Learn how to correctly keep check stubs and write checks. 

c. Learn correct forms of endorsements. 

d. Practice filling out stubs, writing checks and endorsing 
checks . 

Social Securicy 

a. Background information on Social Security. 

b. Speaker: From the local Social Security office. 

c. Each student who does not already have a Social Security card 
and number fills out a form and sends it in. 



Unit 5 - Life Careers Game (2 Veeks) 

OBJECTIVES: 

1. The student will develop a feeling for what the future will be like. 

2. Students will receive accurate information about tne alternatives 
or opportunities available* 

3. Students will develop a sense of how a life cycle is patterned. 

4. Students will develop their decision-making ability. 

CURRICULUM GUIDE: 

1. Life Career Game available through Western Publishing Co., Inc. 
School Im Library Dept., 150 Parish Dr., Wayne, New Jersey 07470. 

2. Students working in pairs plan eight years of a person's life, 
iaformation taken from the profile sheets* At the end of each 
round (year) the work is scored and points given. 

a. Wall chart is prspared showing each couple and their scores 
for each round. Competition is very strong. 
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Unit 6 - Introduction to Occupational Research (2 Weeks) 
OBJECTIVES: 

1. The student will get a brief cursory Introduction to the Dictionary 
of Occupational Titles and Its uses In the World of Work. 

2. The student will learn the appropriate research acltlvltles for 
gathering and evaluating occupational information. 

CURKICULUM GUIDE: 

1. Dictionary of Occupational Titles, Volumes I & II. 

a. Extra copies of the DOT were Dorrowed from the State Bureau 
of Labor so students could work in pairs. 

b. List ot terms to better understanding of DOT (D-1). 

c. Worksaecst to follow in looking up material in the DOT (D-2). 

d. The occupational title or DOT nutober is given and students 
fill in the remaining information on this sheet. (D-3) . 

e« Final evaluation of the DOT is based on the information on 
these pages (D-4) . 

2. The following books were provided for the students and their 
perusal in preparation for their in-depth studies. 

a. Occupational Guidance by Finney 

b. Introduction to Vocations by Beam & Clary 

c. A Supplement to the Dictionary of Occupational Titles , 
U.S. Department of Labor 

d« Occupational Outlook Handbook , U.S. Department of Labor 

e. Series (18): What Job for Me , McGraw Hill Book Company 

f . SRA Kit - Occupational Handbooks 

g. Career Opportunities by New York Life 

h. Technical & Vocational Training Opportunities in Oregon , 
gP^(];" Oregon Board of Education 



1. Lovejoy's Career & Vocational School Guide by Clarence E. Love joy 
j. Architectural Catalog File - 1966 



ERIC 



III-27 



U uit 7 - In-Depth Studies (3 1/2 Weeks) 



OBJECTIVE: 

1. The student will make practical application of those research 

skills acquired in the occupational research unit. Each student 
will complete at least two in-depth studies of selected occupations. 

CURRICULUM GUIDE; 

1. At least one month before time for this unit, each student chooses 
three occupations in which he is interested and writes for free 
information. This material will be used in their in-depth study. 
The addresses are to be found in Finney, SRA and the New York 
Life book listed in the previous unit. This is also a lesson 

in writing business letters. 

2. Group interviews: 

a. Each group of four selects an occupation in which they are 
interested, chooses someone in that occupation and makes 
arrangements for an interview. 

b. Groups raake lists of interview questions, then entire class 
makes up an interview questionnaire from the group lists. 

c. Groups make reports to the class of the information received. 

3. Individual interviews: Each student interviews one person, probably 
a parent or close friend^ then make report to class. Questionnaire 
is used for interview (E-1) . 

A. Two in-deptb studies, using worksheet (E-1) and dirextions for 

finished report on (E-2) . Resource materials are those listed in 
the previous unit and any information students may have received in 
reply to their letters written earlier. 
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Unit 8 - How to Get and Keep a Job (4 Weeks) 

OBJECTIVES: 

1. Each student will review his future educational needs and re- 
assess occupational opportunities. 

2. Each student will clarify his understanding of regulations and 
agencies controlling or affecting workers. 

3. The students will know effective resources and techniques for 
locating and acquiring jobs. 

4. The student will identify factors involved in holding and 
succeeding in a Job. 

3. The student will identify guidance resources which will assist 
persons whose educational or occupational plans require change. 

CURRICULUM GUIDE: 

1. Notebook requirements for this unit. (F-1) 

2. The text Jobs in Your Future used with this unit. Interest 
fields » laws about jobs, need for education, finding your interest 
field. pp. 

3. Sources of job information. Jobs in Your Future » pp. 51-57. 
classified ads (F-2) . 

4. Job application* 

a. Letters of application 

(1) Classified ad selection (F-3) listing jobs available for 
teenagers. Students write a letter of application. Tliis 
is with no previous instruction on this type of letter. 

(2) Parts of a business lettera and correct style discussed. 
(J) Students rewrite letter of application. 
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b. Personal Data Sheet (F-4) filled out by each student. 

c. Application blanks (F-5 and F-6) filled out by each student. 
The interview. (All of the following papers are discussed in class) 

a. When you apply for a job (F-7) and Ten Steps to Land a Job (F-8) . 

b. Grooioln.5 for boys and girls for the interview (F-9) . Class 
divided into groups, each taking one item from this paper, 
making a list, then presenting it to the class. Discussion 
follows . 

c. Speaker from Oregon State Employment office talks to students 
about how to use their office and Job possibilities for 
teenagers. Showed film from his office How to Apply for a Job . 

d. Simulated Interviews: 

(1) Lists of Jobs suitable for teenagers, both boys and girls 
(F-10) , passed out to students. They select one they 
would like to be interviewed for. 

(2) An adult from outside of the classroom is invited in to 
interview the students for the Jobs they have chosen. 
Discussion follows the interviews. 

e. Employer initiated tests: 

(1) Mental alertness test (F-11) . 

(2) Mental reasoning test (F-12) . 

f. Review t3st on the interview (F-13) 

g. List of fifty ways to avoid being hired (F-13). 

How to Keep a Job (All of the following papers were discussed in 
class) 

a. Jobs in Your Future , pp. 65-84. 
• Ten l:*asy Lessons in Conversation (F-14) . 
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c. Letter to Teenage Job Seeker (F-15). 

d. Foundation of a Successful Future (F-16) . 

7. Course evaluation questionniare (F-17) . 

8. Self-stiidy guides used in this unit Succeeding on the Job and 
Applying for a Job by Rath> Mason and Phipps. 

9. Supplementary book, Getting a Job by Florence Randall. 
10. Guidance Booklets - Staff Manual & Curriculum Guides. 

Success ^ You - Life & You * Work & You - The Future & You 
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A P P E N D I 
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A-1. Work Station Agreement 
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SALEM PUBLIC SCHOOLS 
CAREER EDUCATION PROGRAM - E.S,E.A. TITLE III 
JUDSON JUNIOn HIGH SCHOOL 
4512 Jones Rd. , S. E. 
Salem, Oregon 97302 



This Career Education Program Is a pilot dexnonstration project sponsored jointly 
by the Oregon Board of Education and the Salem Public Schools, through the use of 
Federal funds, E.S.E.A. Title III. 

The following statements attempt to explain the responsibiiitles of the vasriouf 

participants In the Comnunity Education Program. 

!• The major purpose* of this program is to provide boys and girls with career 
Information which cannot be presented in the conventional classroom. 

2. The school district will provide a coordinating teacher to supervise the 
student while he attends the comnwnity classroom. He will mike regular 
visits to the learning stations to observe students and conSi.lt with the 
community consultants. 

3. Community consultants will provide periodic evaluations of students. The 
coordinating teacher will be responsible for the nine-week, overall 
evaluation and grade which becomes a part of each student's permanent 
school record. 

4. The student will enter this program to learn as much about careers as he can 
from community consultants and their staffs at community learning stations. 

5. Student activities in the community classroom will be determined by the 
community consultant in conjunction with the Judson Junior High School 
coordinating teacher. Students will be treated as members of the coanunlty 
classroom staff, subject to the same regulations as the staff. 

6. To remain in the career education program students mufrt keep regular 
attendance. They cannot attend the community classroom on days that they 
fail to attend regular classes. Students will be expected to notify the 
community classroom consultant by 8:00 A.M. any morning they arc absent. 

7. The student will be expected to be honest, punctual, cooperative, courteous and 
willing to learn. The student mny be removed from the community classroom 



me scuacnt wiii oe expeccca co dc noncsc, punct.uai, cQopcrauive, cuui.^ 
willing to learn. The student mny be removed from the community class 
for Just cause; however, the community consultant is to request consult 
with the coordinating teacher beforehand, 

8« The school reserves the ri(;ht to approve the attendance hours, because the 
conwunity classroom operates during the legal school day. 

9. Parents or guardians will share responsibility for the conduct of their sons 

or daughters In this program. 

10, The length of time a student spends at any one community learning station may 
vary; however, n minimum of three weeks and a maximum of six weeks will be 
considered normal for any one student. A student will spend a total of 18 

„-^^^-fteks in community learning stations. 



lli-33 
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11. A ntudrnt wiil norraiJy <i?on<i 1 I/? hcjT', a Mr.y, flondny t'lroup.h T^ursdcyi at 
the coTTmunlty Uc.-irntnr, jitntlcKi. c »: for r^tvdontc tnV.c ndv*^ Atcfjc of 
npocial octlvltlc'; occurring ouf'-lclc the norml hoii^'o, p^'^nilsslcn vlll be 
obtained from t'lctr pnrcr.*:3 ^.n^l fhc coordrr.'»tln,'^ tc^a hcrn, Tlie rc^ulcr 
school fl. '1 tri.p visitation form prop^ird ior C'lls p^'^nosc will be \ -ir J, 

12. Any change in lenrning station*; \;ithln ihc proc»:om nur»L be rf-.inp,o<^ In 
advance by the ccrmunity classioon conGultnnt end the coord inr.*:?.nG t* icn^r. 

13. The cotnntunity consultant i*5 asl:^d to infonn rccjnlcr rrnbcr? of hl^ r-tnff of 
their important role in acsistinp; in the tc^-xainr, of the c'/cdcnt end cf the 
school's request for their fi'isistanco, 

14. Students are not to seek c^ploymcnc at any con^itr-jn^' ty Icnrninj* stations during 
the time of their assignment. Corrununity corsultrnts v/ill not offer atploymaat 
to any student during the time of the ctudcnt's nsslsnmcnt to his establish* 
went. 

15* The school district will provide state industrial accident Insurance for tha 
student as provided for in Chapter 374 Oregon L^a ORS &56.00I to 656.794 
relating to benefita for Injured trainees. 



OREGON UiWS 1967 
CHAPTER 374 
AN ACT 

Relating to benefits for injured trainees. 

BE IT ENACTED BY THE PZCPLE OF TtlE STATE OF OREGON: 

Section 1. Section 2 of thl» Act is added to i>nd mada a part of ORS 656.001 
to 656.794, 

Section 2. 

(1) All persons participating as trainees in a work experience program 

of a school district In which such persons are enrolled are considered 
as workmen of the diatr'ct subject to ORS 656.001 to 656.794 for 
purposes of this section, 

(2) A school district conducting a work experience prcgrcts shall submit 
a written statement to the department that includes a description of 
the work to be pcrfon..cd by puch persons. 

(3) Upon receiving the written statement the department may fix assumed 
wage rates for the persons enrolled in the work experience program, 
without regard to OPvS Chapter 652 or 653 or Chapter 596. Oregon Lnws 
1967 (Enrolled House Bill 1340), which may be used only for purposes 
o£ corputations under ORS 656.001 to 656.794. 

(4) The school district shall furnish the department with a list of the 
names of those enrolled in its work experience program and shall 
notify th'! department of any changes therein. Only those persona 
vhose n^^mcs appear on such a list prior to their personal Injury by 
accident arc entitled to benefits if injured as provided In 

ORS 656.156 and 656.202 while performing roy duties arlalng out of 
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DESCRIPTION OF C0W1UNITY EDUCATIOT; PROGRAM (CONTINUED) 
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and In the course of their participation In the work experience 
program, provided the cucirs being performed are among those: 

(a) Described on the nppllcatlon of the school district; and 

(b) Required of similar full-tlme paid employees, 

(5) The filing of claims for benefits under this section is the exclusive 
remedy of a trainee or hin beneficiary for injuries compensable 
under CRS G56.001 to 636. 7?4 against the State, its political 
subdivisions, the School District Board, Its members » officers 

and erployces, dr any employer, ro!^ardles0 of necllganca. 

(6) Tlic provisions of this ncction shall bo inapplicable to any tralnea 
who has oarned vnges for such employment • 



Approved by the Governor, Juno 12, 1967 

Filed in the office of Secretary of Slate, June 12, 1967 



The following staff members of Judoon Junior High School are working directly vlth 
the Community Education Program! Jerry Angelo, (Mrs.) Neddra Anderson, Coordinating 
Teachers; Thomas Homlg, E.S.B.A. Title lit Project Director; Peta Praslay, Assistant 
Principal i Uti Earl Hampton, Principal. 



Name of Learning Station 



Owner /Manager 



Data 



Address 



Telephone 



B.S.B.A. TltU III #24-024-901-0 Project DirMtor 



TBHtp* 
9/69 
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A-2. Parent Agreement 
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SALEM PUBLIC SCHOOLS 
CAREER EDUCATION PROGRAM - E.S.E.A. niLE III 

.mnSON JUNIOR llIGll SCHOOL 
4512 Jorcr. Rd. , $• E. 
Salcm, Orenon 97302 



This Career Fducntion ProgrGm is a pilot demonstration project sponsored jointly 
by the Oregon Board of Education and the Salcm Public Srhools, through the use of 
Federal funu^j, E.S.E.A. Title III. 

The following statements attempt to explain the responsibilities of the various 
participants in the Community Education Program. 

1. Tl^e major purpose of this program is to provide boys and girls with career 
information which cannot be presented in the conventioncl classrooro. 

2* Tlie school dintrlct will provide a coordinatir.g teacher to supervise the 
studont wtiilc he attends the community classroom. He will make regular 
visits to the learning stations to observe students and consult with the 
comm.unity ccncultaiits . 

3. Community consultants will provide periodic evaluations of students. The 
coordinating teacher will be ronnonsible for the nine-week, overall 
evaluation and grade which becomes a part of each student's permanent 
school record. 

4. The student will enter this program to learn as much about careers as he can 
from community consultants and their staffs at community learning stations. 

5. Student activities in the coman^unity classroom will be determined by the 
community consultant in conjunction with the Judson Junior High School 
coordinating teacher. Students will be treated as members of the community 
classroom staff, subject to the same regulations as the straff. 

6* To remain In the career education program students must keep regular 

attendance. Tlicy cannot attend the community classroom on days that they 
fail to attend regular classes. Students will be expected to notify the 
community classroom consultant by 8:00 A.M. any morning they arc absent. 

7. The student will be expected to be honest, punctual, cncpcrative, courteous and 
willing to learn. The student may be removed from the community classroom 
for just cause; however, the community consultant is to request consultation 
with the coordinating teacher beforehand. 

8. The school reserves the right to approve the attendance hours, because the 
community classroom operates during the legal school day. 

9. Parents or gviardians will share responsibility for the conduct of their sone 
or daughters in this program. 

10. The length of time a student spends at any one community learning station may 
vary; however, a minimum of three weeks and a maximvin of six weeks will be 
conaidorod normal for any one student. A student will spend a total of 18 
Q leka in community learning stations. 
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11. A student will normally spend 1 1/2 hours a day, Monday through Thrusday, at 
the community learninH station. In order for students to take advantage of 
special activities occurring outside the normal hours, permission will be 
obtained from their parents and the coordinating teachers. The regular 
school field trip visitation form prepared for this purpose will be used. 

12. Any change in learning stations within the program must be arranged in 
advance by the community classroom consultant and the coordinating teacher. 

13. The community consultant is asKed to inform regular members of his staff of 
their important role in assisting in the teaching of the student and of the 
school's request for their assistance. 

14. Students are not to seek employment at any communiiiy learning stations during 
— the time of their assignment. Community consultants will not offer employment 

to any student during the time of the student's assignment to his establish- 
ment . 

15. The school district will provide state industrial accident insurance for the 
student as provided for in Chapter 374 Oregon Laws ORS 636.001 to 636.794 
relating to benefits for injured trainees. 

OREGON LAWS 1967 
CHAPTER 374 
AN ACT 

Relating to benefits for injured' trainees . 

BE IT ENACTED BY THE PEOPLE OF THE STATE OF OREGON: 

Sectiori 1. Section 2 of this Act is added to and made a part of ORS 656.001 
to 565.794. 

Section 2. 

(1) All persons participating as trainees in a work experience program 

of a school district in which such persons are enrolled are considered 
as workmen of the district subject to ORS 656.001 to 656.794 for 
purposes of this section^ 

(2) A school district conducting a work experience program shall submit 
a written statement to the department that includes a description of 
the work to be performed by such persons. 

(3) Upon receiving the written statement the department may fix assumed 
wage rates for the persons enrolled in the work experience program, 
without regard to ORS Chapter 652 or 653 or Chapter 596, Oregon Laws 
1967 (Enrolled House Bill 1340), which may be used only for purposes 
of computations under ORS 656.001 to 656.794. 

(4) The school district shall furnish the department with a list of the 
names of those enrolled in its work experience program and shall 
notify the department of any changes therein. Only those persons 
whose naires appear on such a list prior to their personal injury by 
accident are entitled to benefits if injured as provided in 

ORS 656.156 and 656.202 while performing any duties arising out of 
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DESCRIPTION OF COMMUNITY EDUCATION PROGRAM (CONTINUED) Page 3 



and In the course of their participation in th^ work expcrtftnce 
program, provided the duties beinf; performed are among those: 

(a) Described on the opplication of the school district; and 

(b) Required of similar full»time paid employees. 

(5) The filing of claims for benefits binder this section is the 
exclusive remedy of a trainee or his beneficiary for Injuries 
compensable under ORS 656.001 to 656.794 against the State, its 
political subdivisions, the School District Board, its members, 
officers and employees, or any employer, regardless of negligence. 

(6) The provisions of this section shall be inappllcabla to any Crainaa 

has earned wages for such eoploynent. 

Approved by the Governor, June 12, 1967 

Filed in the office of Secretary of State, June 12, 1967 

The following staff mernbers of Judson Junior High School are working directly 
with the Coimunity Education Prograiu: Jerry Angelo, (Mrs.) Neddra Anderson, 
Coordinating Teachers; Thomas Homig, E.S.E.A. Title III Project Director; 
Pete Presley, Aasiatant Principal; Henry Ercolioi, Principal. 



Participating Student Date 



Parent/Guardian of Participating Student Date 



Coordinating Teacher Date 



Project Director E«S*E»A» Title III Date 



TBH:ps 
9/69 
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A-3. Parent Field Trip PermiBslon Slip 
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SALEM PUBLIC SCHOOLS 
CAREER EDUCATION PROGRAM - E.S.E.A. TITLE III 
JUDSON JUNIOR HICK SCHOOL 
4312 Jones Rd. , S.E. 
Salem, Oregon 97302 



PAREOT PERMISSION FOR SCHOOL TRIPS 

lu order for my child, a minor, to take part in and receive the advantage 

of the Career Education Program planned and sponsored by Judson Junior 

High School » Salem School District 24J, Marion County, Oregon » I am 
permitting 



to participate in all field trips relating to the program. 

Transportation may be provided in such form and at the discretion of the 
School District, as approved by the Superintendent. 

I release School District 24 J and its employees, and waive all claims 
of any kind ari;;ing out of the trips taken as here provided. 

I also authorize School District 24J and its employees to secure the 
services of a physician or hospital, and to incur the expenses for 
necessary servies in the event of accident or illness, and I will 
provide for the payment of these costs. 

I understand that the permission granted above Hopa not release School 
District 24J or its employees where gross negligence is established. 



Signed 

parent/ guardian 



Date 
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A--4. Connunlty Consultant Evaluation Sheet 
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SALKM n)UMC SCHOOLS 
CAREER EDUCATION rROGKAM - E.S.E.A. niLE III 
JUDSON JUNIOR HIGH SCHOOL 
4512 Jonco Rd. , S . E. 
Salem, Orccon 97302 

COMMUNITY CONSULTANT EVALUATION OF STUDENT 

Community 

Studcntj Consultant: 

(Pearson Coniplling EvAluctlon) 

Ccnmunity 

Learninr^ StAtlon: Evaluation Pcrlod-From to: 



The Career Education Program is a cooperative effort between the leai'ning station 
r.ri the school. This evaluation report will furnish a means by which the learning 
jtc-^wion and the school may cooperate in evaluating the performance of the student^ 
to help the coordinating teacher to determine a proper grade for the learning 
period, end in counseli.tg with the student. 

please indicate on th<» scale below your estimate of the student's performance in 
relation to his peraonfkl abilities. 





Needs 

Excellent Satisfactory Improvement 


Not 

Applicable 


Personal Traits: 






Grooping 

Suitability of Dress 

Punctuality 

Tact 6 Courtesy 

Perforirance: 


















Accuracy 

Initiative 

Dependability 

Getting along with custot7.ers 
Getting along with fellow 

employees 
Ability to follow directions 
Acceptance of constructive 

criticisms 
Progress Oi\ the lob 































Sp«^clal Conments ; 
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A*5. Student Evaluation Form for Speakers, 
Field Trips, and Films 
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CAKLtK tU'JCATlaN i'KO(;KAM - L,S,t,A. TlTLt III 
JUUSON JUNIOR KIGii SCIK)OL 



EVALUATION FOIC^ 

SrJDENT'S NAI4E: DATE: 

Resource Speaker ; 

Subject Covered: 



Field Trip - Business: 



Film: 



Important points covered : 
1, 
2, 
3, 
4, 
5, 
6, 
7. 

Rating : (Circle One) 

Excellent Good Fair Poor 

Comments : 
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B-1. Personal Data Sheet 
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CAREER EDUCATION PROGRAM - E.S.E.A. TITLE III 
JUDSON JUNIOR HIGH SCHOOL 



Date: 

PERSONAL DATA SHEET 

Confidential 

(Please Print) 

Name \ — AR*- 

Last Flrat Middle 



Blrthdatc P lace - 

Month Day Year City State 

Ycara in thia cofufrxinitv V eara in thia State 



Frtthrr'fl Unme F ather *a A|?e^ 
FaMiar^a plmrm of tHrrh , _ 



Olhor 

Bualni^an floma Vocation CollrH* 

a ehoo 1 1 OA cowp I a t ad P or Uaa 9 1 0 H \ 7. Col Ij^Kf CnllrR e ^ P chp nl p PtKtPn 

(tMrcla I ha apt»r(i|tr lata iiwn) 



Methar*a name M ot bar* a Aftw_ 

Mof:h«r's place ot birth 



Oihor 

Busincaa Somo Vocation College 
Schooling coitnlctc d 6 or loas 9 10 11 1? College Col lone School Deitreo 



Father^a Occupation^ 
Mother's Occupation 



Do you live with your parents If not, is mother living^ 



It father living With whom do you live if parenta are aeparated or 

d ivorccd 

Do you live with a atep-parenc ^Do you live with a guardian 



How many bro there do you have that are older than you H ow many younger^ 
How many aiatera do you have that arc older than you llow many youngar_ 



Do you, or would you, like to travel In how many states have you 

traveled Have you been in forplgn countries If so, which 

ones When 



Do you like school better or less than when you were in the lower gradaa^ 

i^Pi9^"hobby do you enjoy moat 

hKJC 
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Page 2 

1. What kind of work do you plan 
to do for a living? 

2. What l8 your second choice? ^_^«__^^«-^^««„^^^_^ 

3. Vhac do your folka want you 

to be? 



4. What «ubject(8) do you like 
best? 



S. What 8ublect(s) do ycu like 
least? 



INDICATE BY WRITING YK OR NO OR I DON'T KNOW OH THE FOLLOWING 

6. Do you plan to cotoplata 
high pchnol? 

7. Do you p(«in to taka vacat ional 
traininii afiot Silfth (choolT 

8. Do you plnn to go to a 
A-year rollrga? 

9* Do your fnlka want ycu Co go 
to achool bayond high achool 



Signature 
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B-2. Croup Process (Ti^o-Student Rot&tion) 
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GROUP PROCESS 
TWO- STUDENT ROTATION 



(^Facing direction 
— Student niovemei;.t 

Organize Into one circle with y^-v) 



Objective: Get acquainted - threat 
reduction 



tLie students facing the center 



of the circle. (Dlag. #1) Ask 



two students to rotate their chairs 
so they will be facing each other. 

Then, starting at this couple, >r>v 
instruct the students to form into kx^ 
two-8om3s in the same manner as the 

first couple. (Dlag. #2) ^ ^ 

2. Ask the students to get acquainted with epzh other by asking questions 
of each other. To starts some of the following questions might be 
appropriate : 

a. What is your name? 

b. Wh^t do you most like to do? 

c. Miat are some things you^ve done th^t you have enjoyed? 
d* What about other people Impresses you the most? 

3. AHjust the time of the visit to the activity rate of the participants. 
A very active group may use 2-3 minutes; a very inactive group may 
use only 1 minute. 

4. Designate a person in the outside circle x 

as a reference person. This person will \CV ^"^^ C5 ^^^^ 

never change chairs during this activity, j (Z^^ 
All others will change chairs each time ^ 
there is a move. Refer to diagram #3 to ^ 

EI\IC see how the movements are made. 

BIBMI III-50 



5. Continue as in item itU until the participants return to their 
original seats. 

6. You might discuss with the participants the following: 

a« What was most interesting to you of the things discussed? 

b. What happened or w^at was discussed that did the most to 
get you acquainted with the other person? 

c. What else might you have discussed to allow you to 
become better acquainted? 
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B-5. Group Dynamics (Three-Student Group) 
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GROUP DYNAMICS 

THREE-STUDENT GROUP 

— — Student movement 

— communication flow 

Group Process and Communication Skills Development 

1. Objectives 

A. Developing talking and listening skills for communication 

B. Developing communication skills 

(1) being interested in other people 

(2) showing concern for other people's ideas 

(3) using verbal and non-verbal clues 

CI' 

(4) using positive and negative responses (^J^' 
Students organize into three-somes. (Diag. #1) 



2. 



©© ® @ 
®^® CD® 



3. in from each group leaves the room. (Diag. #2) 



®(D ®© @@ 



Read a story to 112 and it 3. This story may be used or you may write 
another* **We understand school will be closed next week because of 
an emergency in farm labor. Students will not be forced to work, 
but school officials are going to check to sec how many students 
show up for work. What do you plan to do next week?** 
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GROUP DYNAMICS • SECOND DAY (CONllNULD) 

3. Students whu were outside reenter the room. 

6. Students who heard the story dlscusB their plans. The one who 
left Che room (^I's) listens. @ (Z) 

7. #1 of each group moves clockwise to 
the next group, (diag. #3) _ V ^/-rN 3 



tl tells what was discussed in the 
group ft'om which he came, to 02 and^^ (^J (2^) 
n. (Diag. H) ^^(D d) © 

9. Check to see how well the rommunications^-^ ^ ^ . 

® (z) ^ 

got through by having #2 repeat to the 
class what #1 said. (Diag. #5) ^ 
10. //3 of the group from which this communi- 

cation originated verifies accuracy, ^ 
completeness, etc. of the report. (Diag. #5) 

@ © 

11. Evaluation of experiences. 

12. Additional skills practices to improve three's communication. 

13. The #l's will start the conversation on "How to improve communication 
skills'*. The ^2 will tell j!f3 what ^ has discussed. Then #3 will 

^check the accuracy of the report by responding "y^^t) you are correct" 
or "No you ave wrong". If //2 fails he must try again. Continue this 
process until each student has had a chance to start the discussion. 

[2) 



iij <^ a 
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C-1. Self-Ev«lu«tion Worksheet 
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CAREER EDUCATION PROGRAM * E.S.E.A TZTL£ III 
JUDSON JUNIOR HIGH SCHOOL 



SELF EVALUATION 



Besides obtaining Information about careers » occupations p and Jobs and the training 
they require, you need to consider yourself before you can make a decision as to 
vhat kind of a ca reer you should choose. It Is very important to UNDERSTAND 
YOURSELF as veil as possible. How can you? Iha answers to two questions would 
be most helpful 

What do I need to know about myself? 

How do I find out? 

Consider the following six areas: 

1. Your achievements or accompllshBents 

2. Your interests 

3. Your aptitudes 

4. Your personality 

5. Your values 

6* Your physical assets or limitations 

Appraisa yourself in terms of these personal characteristics. Here are three ways. 

1. E xperience . The following check list is for your use in evaluating 

yourself^ It is not a test, neither is it conpletSi but it does provide 
a way for you to get before yourself on one page some of your own ideas 
about yourself. 

2* Other people's observation of vou » Your parents » your classmates, your 
teachers, others can be very helpful In sharing their appraisal of you. 
Ihey may evaluatia the record you have made. They may also tell you what 
reaction thoy have to you as a person. Perhaps you will want to show 
them your completed check list. 

3t Vocational tests or invaotorles > To supplesant your school records and 
to provide another basis for evaluating personal characteristics , there 
are various kinds of tests or Inventories you can take. Ask your 
counselor or instructor about them. You may wish to compare your 
appraisal of yourself on the check list with other information. 
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SELF EVALUATION (CONTINUED) 
HY AailEVEHTTTS 



P«g« 2 



How v?cll have I 
done in: 


Very 
Well 


f 

Well 


Fair 


No 
Exp. 




Very 
Well 


We 1 1 


Fair 


Ho 
Exo. 


English 6c Lan- 










Student Govern- 
ment 










Social Studies 










Name other 










Science 










activities 


MothmntlCB 








; Mcchonic*! Work 










Music, art, & 
literature 










Office 1ob8 










Sellinit lobs 










Sports : 








Manual labor 











Ht INTERESTS 



How vrell do I 
like: 


Very 
fluch 


Some 


Very 
Little 


No 

Baaia 




Very 
Much 


Soma 


Very 
Little 


No 

Basis 


Science 










Serving People 










MathcinAtics 










Perauadinic Paoplc 










Music, art» & 
literature 










Planning and 
organiainE 











MY APTITUDES 



How z^od am I 
at: 


1 Very 
Good 


Good 


Fair 


No 
Exp. 




Very 
Good 


Good 


— 

Fair, 


No 
Exp. 


Forming montal 
pictures 










Reading and 
writing 










Sizing up a aitua* 
tion quicklv 










Solving problema 
by reasonins 










Uding figures & 
symbols 










Speed & accuracy 
in assenblinit 










Speaking before 
groups 










Drawing and 
Paint inft 











MY PERSONALITY 



1 believe that 1 am: 


Yes 


No 




Yes 


No 


Well liked by most people 






One who treats others ao their 
feelinsa are not hurt 






Ref^arded as a ''sales" type 






Able to accept criticism 
and benefit by it 






Bothered by feara that I 
won't aucceed 






Able to tackle tough problema 
and aucceed 






One %fho doea things well 
and promptly even if I 
don't like to do them 
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SELF tVALUAnOH (OONTtMUED) 



MY VALUES 



How iaportant 

to me Is 

Money 


Very 


Sone 




I 

don't 
know 




Very 


Some 


Little 


I 

don^t 
iknotf 


Security 
Home life 










HoldlQji Offices 

Pereonel 

ADDetrAnce 










Service to 
others 










ltalnt«lalnf it an* 
dtfds peraoul 











Mr PHTSIOO. ASSB18 OR LDfZtAnOMB 



coMlder the felloirlat physical Msets or limeaeioM nbni ••Ueelng a 
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C-2. Occupational Goals Worksheet 
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CARETS r)UC.\nON PROGRAM • B.S.E.A. HTLE III 

JTJDSON JUKIOR HICK SCHOOL 

OCCUPATIONAL GOALS UORKSKEET 



Student's Wipe Date 



The title of this unit U "Self-Understanding**. You know a lot about yourself 
already. You have probably had at least one aisbltlon to '1>e soisethlng when I 
grov up*'. Kaybe you have an cxnbltlon now, or several of then. This Is one set 
of understandings you ou^ht to have; what your choice, or goal. Is now. 

Use these thought and memory seekers to help you recall, record, and vrlta about 
your occupational choice, or goal. 

When I was a little kid, I said to ^vself (and sayba to others), 'Vhan t grow up, 
I*m going to be a: 



a 



or a . I rcfsenber the reason that being a 

sounded good; it was becaas e 



And the other thlnga I wanted to be were because^ 



Since then I have had other Ideas about what I would like to work at as an adult • 
Sona of tham have been for short periods of time, and scna for longer periods. 

Job Interested ma because Length of Interest 



I have thought about some Jobs that look good, but I*va decided against then aa 
real possibilities because I would never be able to learn enough to do them; joba 
like 

Job Reason I couldn't learn it 



If I could be anything In the world, I would like to be a(n) 



CCCwwv;;^ v;OALE VOnKSHHET (COJrriirjDDJ I'nee z 

Of all the p«opl« 1 hav« tvcr known or heard about, the one person I adslrc ©03: 
la: 

becauae — 



The ttott Inportant job in the vorld, I think la 
becauae 



The job X really like end think that I could leam to do and be h^py with for all 
of oiy adult vorklng Ufa la . Thla It ny 

*^c«.patlonal Coal (Choice)" becauae 



I plan to attain it (to actually end up working at thla kind of Job) firat in 
Junior high achool by 



In aenior high achool Z will continue to prepare for it by 



After my high achool yeara I will 



And while I am working at my flrat full tine Job I will be preparing for future 
chancea to get better Joba in thla line of work by 



C-3. Find Your 0«m Interests 
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CAREER EPUCATIOH PROGRAM - E.S.E.A. TITLE IXX 
JUDSON JUNIOR HIGH SCHOOL 



FIND YOUR OWN INTERESTS 
Helpful planning for (h« Future 

KAME SEX GRADE ACE 

I. Uhat does the school record show? (Consider grades 7» 6 and 9) 

A. Average grade In English , Math » Sclence^__, and In 

Social Studies . 

B. favorite school subjects and give average grade for each: 

1, Grade ; 2. Grade_ 

II. School activities (sports, plays, club work, etc.) are important: 

A. Favorite School activit y 

1. It is interesting becaus e 



2. Major offices held, if any, in this organisation. 



B. Another favorite school activity is 

because it Offices held in that 

organisation have bee n 

C. Other school activities that would be nice to be a part of ore: 



III. Three favorite hobbies outside of school are: I._ 
2. 3. 

IV. The skill that I feel bast qualified to perform is, 
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V. 



llin ciMirnn of •«»M;y or nprolnl f.riiinMf^ tUnt rpp^nln momt to ma ta 



VI. 1 hnvo liQcn CoJd by ny thiit Z vat n/!pcclally 



VII. Kcnibcrs of my fcmlly ond/or frlondo hov« iuccMtcd • career aa^ 

to end I feci it would ba 



Vltl. The work I would really Ilka to do for a living ii^ 
Why? 



IX. Hembera of my family who hava dona thla kind of work ara^ 



X. My paranta urge na to coop lata at laaat y aara of achool* 

XI. Ihalr achooling conaiatad of grade achoolt 

^and . 



XII. I hava held part^tima and/or aumar Joba aa I., 

2. 3. 



I liked Job number tha beat. Job number paid the 

beat. It aae«ed I vaa moat uaoful and laarnad tha moat on job 

number . 
XIII. Reading: 

A. My favorite newapaper la . Tha part X •njoy 
moat la 

B. Itie. magazines I most often read for plaiiaura are: !• 

2. ^cnd 3. 



C. The book I moat recently read for pleaayta waa. 



That was months ago. 



^ XIV. The TV (or radio) progre^ra I prefer are: 1.. 



2. 3. 
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FIND YOUR OUN INTERESTS (rONTlNUED) 



Page 3 



XV. aiECK THE APPROPRIATE COLUMN FOR TOE FOLLOWING; 



YES 



1. Am I the type of person who can follow Inetructlont to 
the letter? 

2« Do I mind being told how to do a certain thing? 

3. Do I like doing a task exactly the same way each time? 

4. Am I exact in the things I do? 

5« Do I always remain calm when: 

A. Taking a test in school? 

B. Having plans suddenly changed? 

C. Losing an argument? 

D. Losing something important? 

E. Participating in a sporting event? 

6. Do I state my ideas clearly, verbally^ mnd In writing? 

7. Am I accurate in my oral and written work? 

8. Do I enjoy writing? 

9. Do I enjoy speaking? 

10. Do I most enjoy working by myself? 

11. Do I most enjoy working with others? 

12. Do I prefer working outdoors? 

13. Do I an Joy maeting new paopla? 

14. Do I onjoy working with my hands? 

15. Would I rnchor do research tUan repair work? 

16. Wlinn I inka my flrnt parmnnnnt Job» tho boglnnlng i%m\0^ty 
will be n»ora important tlwm poaatbla futura raises « 

17. Advancement t to mo» moans increasing pay mora than 
status or ooclnl acceptability. 

16* Short hours and "good" var.ntions have more appeal to ma 
than concern about security and retirement. 

19« Am I more concerned about what I think of myself than 
of what others think of me? 

20. Do I feel more challenged than threatened wnen 
confronted with decisions and responsibility. 

21. Does it seem important that the wife should hold a job out** 
side the home in order to help the family's standard of living. 

'0 Does having a Job and family appeal to me? 
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C-4. Habits «nd Attitudes th«t Antagonize 
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CArXER EOJCATICS PROCrJVH - E.S.E.A. TITLE III 

JUDSON JUHTCT HIGH SOICOL 

HADIT3 AND ATTITUDES THAT AKT.'.GC!}IZF, ■'- 

Student's Name Date; First Ch'jck:_ 

Scco.'d Ch<»ck: 
Third Chf"":<: 



The itcns on the attached pace arc bescd on results of hundreds of answers to the 
question, "What habits and attitudes caus" you to dislike people?" 

Consider each habtt on the attached list and cherk It on your fom as "True" or 
"False" as it applies to ycu. Columns are included for future ct»eckings to 
dcterr.lne ^^^cthcr or not you ara prosresoinQ in ycur porionallCy dovilopnent. 
Be Honcrt.' 



Item FIRST CHECK SECOND CHECK THIRD CHECK 

Number Trua Fa l so True Pnlit True False. 

I 
2 
3 
k 
S 
6 
7 
8 
9 

10 
II 
12 
13 
14 
15 
16 

17 

16 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 



CAIiEER EDUCATION PRCXIPAM - E.S.E.A. HTLE III 
JUDSON JUNIOR HIGH SCHOOL 



HABITS AND ATTITUDES THAT ANTAGONIZE (CONTINUED) CHECK LIST Pace 2 

Item FIRST CHECK SECOND CHECK THIRD CHECK 

Number True False Trua False True False 

40 

41 

42 

43 

44 

45 

46 

47 ~_ 

48 

49 

50 
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CARESR EDUCATION PROGRAM - E.S.E.A. TITLE III 
JUDSON JUNIOR HIGH SCHOOL 



TESTS FOR HABITS AND ATTITUDES THAT ANTAGONIZE * Page 3 



!• I talk too loudly. 

2. I make audible sounds while eating or drinking. 

3* I use profanity when I azD angry. 

A. I sometimes appear in public under the influence of alcohol. 

5. I pick my nose; I pick my teeth in pxjblic. 

6. I belch audibly in public. 

7. I put my feet up on tables and seats. 

8. I hawk (cough) up phlegm and spit it oat publicly. 

9. I sneeze and cough in the presence of others » without covering my 
mouth and nose with a haxulkerchief . 

10. I remain seated when talking to an elderly person who is standing. 

11. I rush through doors » into elevators, etc., without consideration 
of the rights and feelings of others. 

12. I am egotistic and conceited. 

13. I am convinced my opinions are usually the only correct ones. 

14. I am habitually too grouchy. 

15. I am the "cry baby** type. I "can't take it." 

16. I am too quick tempered. 

17. I feel that I am inferior to most people. 
lU. I am too serious most of the time. 

19. I am too frivolous and glaay. 

20. I am a typical "smart aleck/' a "wise guy." 

21. I am narrow-minded and intolerant. 

22. I use foul language, "gutter talk." 

23. I yamn audibly and visibly at lectures, in class, or in church. 

24. I am a habitual and confirmed gossiper. 

25. I am a liar. My word frequently cannot be relied on. 

26. I have a habit of tardiness. 

27. I am careless and frequently fail to speak to friends and acquaintances. 

28. I am frequently sarcastic. 

29. I am sometimes dishonest in little ways. 

30. I am rude and discourteous. 

31. I am usually selfish, thinking of myself first. 

32. I am a habitual borrower. 

33. I am careless of other people's property* 

34. I am stingy — a "tightwad." 

35. I talk too much. 

3b. I am a human clam — don't talk enough. 

37. I am usually lacking in tact 

38. I think practical Jokes are great fun. 

39. I am mentally lazy. 

40. I habitually put things off. 

41. I am no good as a conversationalist. 

42. I am deceitful and tricky. 

43. I have no sense of humor. 
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TEST FOR HABITS AND ATTITUDES THAT ANTAGONIZE 



Page 4 



44. 1 have no ambition to succeed in^life. 
43. I snx^ke to excess. 

46. I drive carelessly. 

47. I Interrupt other people's conversations. 

48. I have little nerv'ous habits and mannerisms. 

49. I frequently '*pass the buck/' I am unwilling to astfuzDe the responsibility 

for my own acts. 

50. I think religion is a "racket'' and use every opp'^^tunity to criticize 
the church. 



*H ow to Improve Your Personality . Third Edition, Newton & Green, McGraw-Hill 
Puhlishing Company. 
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C-S. Self-Analysis Test, Vocabulary List, 
and Scoring Directions 



Er|c III-71 
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CAREER EDUCATION PROGRAM - E.S.E.A, ntLE III 
JUDSON JUNIOR HIGH SCHOOL 



SELF -ANALYSIS TEST* 
Nome Date 



Self -Analysis rating scale 

Score each statement in the scale as follows: 

4 points (Always) excellent 

3 points (usually) — good 

2 points (soroetlmes) fair 

1 point (rarely or never) poor 

1. I am Intelligent. I grasp Instructions quickly and Accurately, 
I comprehend directions Instantly. 

2. I possess initiative. I attempt work beyond that required. I 
volunteer contributions to class or school activity. I cm a 
leader in extracurricular affairs. 

3. I am dependable. I an reliable at all times; I do routlna duties 
without being told; I am on hand when I am needed. I am reticent 
about confidential matters entrusted to me. 

4. I am punctual. I complete assignments on time and keep 
appointments on time. 

5. I am obedient. I observe the rules of my school « of my 
employer, and of my community. 

6. I cooperate with others. I work harmoniously in group 
activities. I consider the Intsrcst of the group of paramount 
importance. 

7. I possess good Judgment. I have good common sense. I distinguish 
the important from the unimportant in class work. I consider all 
phases of a situation before deciding on a course of conduct. 
Others ask my opinions and advice. 

8. I am tactful. I soy and do the right thing when dealing with 
others. I never give offense to others. 

9. I am neat and clean. My person and attire are neat and clean. 

I keep my surroundings for which I am responsible neat and clean. 

10. I display good taste in attire. My grooming is In the best 
of taste. 

11. I have habits of good posture. When I walk» slt» or stand » I 
create a favorable Impression because of my bodily postures. 

12. I speak well. The words I speak and my enunciation create a 
favorable impression. 

III-72 

ERJCBuslness Behavior , Third Edltloni Allien R. Russoni South-Western 
Publish inft Company. 



CAREER EDUCATION PROGRAM - E.S.B.A. TITLE III 
JUDSON JUNIOR HIGH SCHOOL 



SELF-ANALYSIS TEST (CONTINUED) Pagt 

13. I fihow consideration for others. In making decisions, I am 
nlndful of the effect my future conduct will have on others. 

14. I am well mannered. I ohov a refinement of manner and a natural 
grace in my contact with others. 

15. I am healthy. I am practically never 111. 

16. I have tireless energy. Even after a day*a work, my energy 

Is not exhouoted. 

17. I am accurote, I get information correctly. I keep recorda 
properly in order. 

18. I am dpeedy. I lose no tlsM in doing my vork. Z get my work 

done quickly. 

19. I am honest. I do nofc Cell falaehooda. I do not ateal aooey, 

time, supplies, or ideas. 

20. I am adaptable. I turn from one task to another. I am not 
confused by changes. I adjust myself to people, places, and 

th ings. 

21. I have a good memory. I remember the names of persona, 
telephone numbers, addresses. I remember facta and incldenta 
that have a bearing on a queation of the moment. 

22. I am industrious. I am happy when I am busy. I find work to 
do at all times. 

23. I am loyal. I feel strongly the ties that bind me to ideals, 
institutions, and to people, both those vho depend upon me and 
those upon whom I depend. 

24. I have executive ability. I plan work with syatem and with 
efficiency, and I assign tasks to others winh understanding. 
I manage people, and they like to work for ma. 

25. I have businesslike attitudes. I realise the importance of 
the work to be done. I am not a ''clock watcher.'' I realiae 
the value of time and the importaoca of glvtng a day 'a vork 
for a day 'a pay. 

TOTAL SCORE 

9/69 
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Vocabulary List for Self -Analysis Test 



intelligent 



initiative 



dependable 



punctual 



obedient 



cooperative 



tactful 



good taste in attire 



consideration 



tireless energy 



accurate 



speedy 



honest 



adaptable 



iiiuustrious 



loyal 



executive ability 
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SELF-ANALYSIS TEST 
Scoring Directions 

Above 90 Excellent 

80 to 89 Very good 

70 to 79 Fair 

60 to 69 Poor 

Iteras riarked I or 2 need work on th' 
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C-6. Values Worksheet 
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CAREER EDUCATION PROGRAM - E.S.E.A- TITLE III 
JUDSON JUNIOR HIGH SCHOOL 



VALUES WORKSHEET 
Student's Name Date 



A value is a belief you nave that causes you to act the way you do. You make 
rules for yourself because of your values » or you pick up rules that fit your 
way of thinking. A value system is a group of values that you follow to get 
through more complicated times. For example » you wear certain clothes to 
school but other to a wedding or special event, making sure that colors go 
together and checking other details to fit the occasion. 

Here are some value situatiox^. Make your decisions » then write the rule or 
rules you have for yourself that you follow in these situations. 

1. I am very hungry » I'm at a friend's house. I hate liver. At supper, his 
mother puts liver on my plate along with ^^ervings of other food. I will 

^ - » 

Rule(s) . 



2. I'm walking down the sidewalk* I notice a spider running across in front 
of me. Just as my next step will reach ^he pafb of the spjdar, T 

* 

Rule(s) . 

3. On the way out the door to go shopping, my folks tell me to have my room 
cleaned up by the time they get back in a couple of hours. A TV program 
I like will be on in a few minutes. As soon as the car leaves the drive- 
way, I 

_ , ■■ » 

Rule (s ) . 



4. A bunch of kids are telling stories about themselves that sound ibore like 
bragging than fact. They all look at me as if it were my turn. I 

. ^^^^ — > 

Rule (s) . 



5. I'm sitting at the show. A lady In front of me has on a hat that is getting 
in my way. I 

» 

Rule(8) . 
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VALUES WORKSHEET (CONTINUED) 



Page 2 



6. I axn in the store. I see a person taking something off a shelf and 
heading for the door. I 



Rule(s) 



7. My math assignment is due after activity period, 15 minutes from now. 
As I finally get started on it, I notice another student *8 paper with 
all the problems worked out. I decide to 



^ Rule(s) 



8. I have an old pair of tennis shoes and a new pair* Before going down 
to the park to shoot baskets, I put on the pair. 

Rule (s) 



9. In Career Education class I'm given a Values Worksheet. After reading 
the first paragraph, I 



Rule(s) 



IQ. I walk into a class on the first day of school, the first one in the room. 

I'll get first pick of where I want to sit, so I walk to the 

of the room i^nd sit down. 

Rule (s) . 



11. I have 50c* There's a MAD Magazine and some candy* Each costs 50C- I 
buy the . 

Rule(s) . 



12. Two kids are giving another kid a bad time. I know all three of tham^^so 
I 



Rule(s) . 

13. The class is boring, and so are the assignments. My folks, giva me some 
money for good grades, I will probably 



Rule(s) 
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VALUES WORKSHEET (CONTINUED) Page 3 

There's a purse on the road. An address and some money are in itr I'll 

Rule(s) . 

We're having an argument. My friend » who is bigger than I am » is getting 
pretty mad. I'm going to 



Rul6(6) 



I'd like to have some regular spending money » so I guess I'll go out and 



Rule(s) 



I'm getting close to the end of the assignment; just a couple more to go. 
I'll Just 



Rule(s) 



I'm tired. It's late. I have to get up early tommorow. I look ^ t my 
toothbrush and 



Rule(s) 



I'm sitting around at home. Nobody is around. I'm feeling real laz/. 

So I 



RuleCs) 



I'm sitting around at home. Nobody is around. I'm feeling real lazy. 
Someone I know is walking by the house » so I'll 



i 

Rule(8) . 
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C-7. UaeCjen Self -Concept Scale 
and Scoring Directions 
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CAREER EDUCATION PFOGPAJ! - E.S.E.A. TITLE III 
JUDSON JUNIOR HIGH SCHOOL 



WAETJEN SELF-CONCEPT SCALE 



Student's 
Name 



Sex: 

(Boy or Girl) 



Date 



Instructions : These statements are to help you describe yourself. Please 
anaiver them as If you were describing yourself to yourself* Do not omit any 
Items! 

Read each statement carefully; select one of the following responses, and uext 
record the number below that represents that particular* response In the blank 
space at the end of tnat statement. 



Mostly Completely 
False False 



Responses : Completely Mostly Partly True 
True True and 

Partly False 

Number ; 5 4 3 2 1 

Remember you are not trying to describe yourself as others see you» but only as 
you see yourself * 



1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 
10. 
11. 
12. 
13. 
14. 
15. 



am usually eager to go to class > . . . . 

never ask teachers to explain something again 

try to change when I know I am doing things wrong 

wish I did not give up as easily as I do 

get the required work done. . • « 

would rather do well than poorly In school 

Once In a while I put oft until tomorrofw what I should do today 

become discouraged easily In school 

give up easily In school work 

do things without being told several times . 

am satisfied to be just what I am 

like school Jobs which give roc responsibility 

like to start work on new things • 

cannot remember directions for doing things 

do well when I work alone 
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am satisfied with my ability to speak before class. 
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WAETJEN SELF -CONCEPT SCALE (COHTIKUED) P*gt 2 

17. I am able to get tny work done on time 

18. I have difficulty deciding what to study 

19. I sometimes use unfair means to do toy school votk 

?,0. 1 do tny share of school work ••••••• ^^^^ 

21. I give up if I do not understand something 

22. I try to be careful about my work • t • • 

23. I get tense when I azn called on In class ••••••• • ^_ 

24. I make mistakes because I do not listen • • • • 

25. I do things without thinking 

26. I have trouble deciding what Is right 

27. I find It hard to remember things • • • 

28. I think clearly about school work 

29. I cannot express my Ideas In writing very well 

30. I can tell the difference between Important and unlssportant 

things In a lesson 

31. I do poorly In tests and homewcrk 

32. I change my mind a lot 

33. I feel good about my school work o • • • 

34. I do not understand what Is going on in class 

35. I ao as smart as I want to be 

36. I solve problems quite easily _ 

37. I can figure things out for myself 

38. Good grades come easily to me • 

39. I know the answer before the rest of the class 

40. I can usually see the sense In other's suggestions _ 

41. I find It easy to get along with classmates _ 

42. I enjoy being part of the class without taking the lead _ 

43. I take an active part In group projects and activities 




try to ylay fair with my classmates 
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WAETJEN SELF-CONCEPT SCALE (CONTihnjEU) Page 3 

A5. I try to under tand th« other fellow's point of view 

46. I am an iinport««nt person to my classmates 

47. My classmates have no confidence in me. ... . 

48. I am not interested in what my classmates do 

49. I find it hard to talk with classmates 

50. I feel left out of things in class 
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CAREER EDUCATION PROGRAM • E.S.E.A. TITLE III 
JUDSON JUNIOR HIGH SCHOOL * SALEM, OREGON 



BUREAU OF EDUCATIONAL RESEARCH AND FIELD SERVICES 
Univervity of Maryland 

PROCEDURE FOR THE ANALYSIS OF THE SELF-COHCEKT AS A LEARNER SCALE 

llie Self-Concept as a Learner Scale, SCAL, is divided into four components 
which constitute certain diaansions of one's self concept as a learner. Items 
within each component are judged in terms of the way an adequate learner would 
respond. These components are listed below as well as the nus&ers for the 
Items %Aich are relevant to each. 



MOTIVATION TASK ORIENTATION 

Items Items 
i 14 
through through 

13 ' 26 

PROBLEM SOLVING OR INTELLECTUAL AblLITY CLASS MEMBER 

Items Items 

27 40 

through through 

39 50 



Each section is divided into positive and negative statements which are 
listed below in che appropriate sections. 



Motivation 



Positive Items Negative Items 



if 1 


# 2 


3 


4 


5 


8 


6 


9 


7 


11 


10 




12 




13 





Maximum Score» 65 Minimum Score" 13 



Task Orientation 



Positive Items Negative Items 



#15 


#14 


16 


18 


17 


19 


20 


21 


22 


23 




24 




25 




26 



Maximum Score" 65 Mtn^unScore" 13 
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Problem 


Solving 






Class Membership 




Positive Items 


Negative Items 


Positive Items Negative items 


#28 




m 






#40 #47 


30 




29 






41 48 


333 


31 






42 49 


36 




32 






43 50 


37 




34 






44 




38 




35 






45 




39 










46 




Maximum score* 65 


Minimum Score* 13 


Maximum score* 55 Minimum score* 11 



ScorlnK Procedure : 

This procedure arrived at by members of the Bureau of educational 
Ket^earch and Field Services » University of Maryland » and faculty of the 
Institute for Child Study, University of Maryland. 

Positive items are given the same weight as the number which students 
put in the biands for these item»« For example, if the student answers Item 
No. 1 with a *'5", a weight of "5" would be assigned to that item in the scoring 
procedure. If the student answers item No* 1 with a "1", his score for that 
item would be given a weight of "1". For negative statements, this proced- 
ure would be reversed. For exemple, on negative iteilis the scoring would be: 



Possible Student Responses 
to Item No> 2 

5 

U 

3 

2 

1 



Scoring Weight 
1 
2 
3 
4 
5 



On the Motivation section, the maximum possible score would be ^*65*\ and 
the minimum score would be *'13'*. Maximum and minimum scores are listed below 
each main section. 



Statistical Analysis 

A recoDBDended procedure for analyzing the above results would include use 
of t-tests for distributions which are homogeneous in variance* Homogeneity 
of variance may be found by use of the Bertlett*s lest. In nonparametric 
statistics are indicated In the analysis, either the Median Test or the 
MaL\a-Whitney U Test may be used. 

3/17/65/dd 

3/8/67 — recut by Oregon State Department of Education Research Section 
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CAREER EDUCATION PROGRAM - E.S.E.A. TITLE III 
JUDSUN JUNIOR HIGH SCHOOL 

KY SELF-AiNALYSIS 

1. My likes 

2. My dislikes 

3. My favorite activities 

A. School 

B. Other 

A. My attitude towards the school. Why? 

5. My attitude towards the cooununity. VJhy? 

6. My attitude towards my home. Why? 

7. Things I do especially well. 

8. Things I do poorly. 
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D-1. T^rms Used in Uorld of Work. 
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TERMS USED iN WORLD OF WORK 



D.O.T Dictionary of Occupational Titles 

World of Work All existing job titles shown in the Dictionary of 

Occupational TiLl«*s (D.O.T.) 

Occupational analysis. . * • A process of (a) grouping related Jobs into 
families of occupations » (b) identifying key occupations, (c) analyzing Job 
descriptions, (d) identifying performance requirements in the key occupations. 

Task analyuis A process of (a) determining and ranking tasks by 

order of importance and (b) determining thtt skill and knowledge requirements 
of the tasks. 

Instructional analysis A process of (a) grouping knowledges and skills. 

(b) identifying expected behaviors, (c) organizing knowledge requirements, 
(d) organizing classroom activities, (e) determining scope and sequence. 

Occupational cluster. . . • Related Jobs grouped into a family of occupations. 

Related occupations Jcbs in which 100 or more persons are employed 

in Oregon and which have basic similarities. 

Key occupations Jobs with 250 or more employed and a five-year 

expansion/replacement need of 100 more over a five-year period. 

Jobs Ou-th-Job duties assigned. 

Occupational concept a generalized idea of performance requirements 

common to most of the key occupations. 

Tasks Job components common to a number ot occupations. 

Knowing or doing skills Manipulative or knowledge requirements tor 

doing a Job. 

Instructional concepts A generalized idea of the composite skills 

and knowledge to be taught . 

Levels of instruction. .... Scope and sequence fur traditional secondary 
curriculum. 
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0-2. Uov to Use ih* D.O.T. 
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CAEEEE EDUCATIOW PROGRAM - 5.S.S.A. TITLE III 
JUDSOK JUNIOR HIGH SCHOOL 



HOW TO USE THE D.O.T. 

A. Look on page 214 of Volume II of the DOT. Pick one **aree of vork^* listed 
ther^ that interests you. What la it? 

t. Between pagea 217 and 223 of Vcluiae II, you will find li^^ted elphabetlcelly 
the '*area of vork'^ you have aelected. It will be aubdivlded into e nuaiber of 
nore s^veclfic fields of vork. Llat these subdivisions and the occupational 
code number of each. 

C. Wliich of these specific **fiolds of vork** Interests you aiost? 

D. nctvrcn po^r« 225 and S29 of Volume II, each of these specific **fiolda of 
work*' arc discussed in wore detail. What kind of Infonaatlon Is Included 
on the specific field of vork you have chosen to investigate? 

B< Notice that the information you looke^'^ up in **D^* above includea a liat of 
specific occupational titles related to chat field of work. Select one of 
these titles for further iuvastigation. Name this occupational title and 
give its code nusiber. 

F. Now turn to Volume I of the pOT . Look up the occupational title you 
selected in above. Copy the entire definition. 

Does the above definition tall which industries night employ workers of this 
type? If not, try to figure it out for yourself by referring to the 
'Industrial Index^* on pages 637-639» Volume II of the DOT . List one or 
more industries employing this tjrpe of worker. 

H. Now turn to pages 531*635, Volume II. Look up the Industry you named in 
**C*' above. Is the occupational title which you selected listed? Read the 
list of other occupational titles llsi.ed under this industry to discover 
what othej types of workers you would be working with if you pursued this 
occupation. Name five. 

I. Turn to page 1, Volume II, %fhlch gives the key to the numerical coding 
system used to classify occupational titles. Using the occupational code 
number for the job selected in '*D*\ interf tt the meaning of each digit in 
the code. 

J. The last three digits refer to the level of involvement required by that 
occupation in relation to data (4th digit), people (5th digit), and thinga 
(6th digit). 

1. Doea the occupation you selected and explained in *'I*' primarily 
involve working with data? (If so, normally the 4th digit of 
the code number should be at least as small, if not smaller, 
than those in the 5th and 6th digits.) 

2. Docs it primarily involve working with people? (If so, normally 
the 5th digit code number should be at least aa ama^l, if not 
smaller, than thoae in the 4th and 6th dlglta.) 

3. Does it primarily Involve working with things? (If so, normally 
^ the 6th digit code number should be as small, if not smaller, than 




those in the 4th and 5th digits.) 
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1!0W TO USE TllE D^O.T. (CONTINUED) 



Page 2 



K. Occupational information files In the Occupgtldnal Guidance Handbook 
rontaln more Information on this occupation* Material ia file4 by 
DOT code n*jmber. Find out what material i« av^^iUbU there and 11a t 
the title and publisher of available materlali. 

L. Whete else could you go for infolrmation on thla career? 

M. '^Research Map for DOT " ahoy^d be handed out at thii (Ime. (See below) 



RESEARCH MAP FOR THE DIOTIOKARY OF OCCUPATIOHM. HTLES (D.O.T.) 



Your Interest 



Common Job Name 



Alphabetical Listing 
Volume I 



1 



Job Description 



Occupational 

Volume II 

• Category Page 1 

• Division 
, Group 



Code Number 





Industrial 
Listing 
Volume II 
Page 531 



Work 
Area 
Volume II 
Page 214 



Worker 

Trait 

Group 

• Qunlif ication 

• Training 

• Related Joba 

• Other 



Relation to 



. DATA 
. PEOPLE 
. THINGS 
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D-3. Worksheet to use with the D.O.T. 
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CAREER EDUCATION PROGRAM - E.S.E.A. TITLE III - JUDSON JUNIOR HIGH SCHOOL 
NAME:_ DATE: 



OBJECTIVE: The student will be better acquainted with the basic mechanics of the 
DOT. The student will better understand the relationship of the six digits to 
the Job title. 

INSTRUCTIONS: You are to select any occupation from Volume I of the Dictionary 
of Occupational Titles. Copy the Job title and DOT nunber in the blanks provided. 
Also, copy the number in the vertically positioned blanks. Use Volume II of the 
DOT (pages 1-24) and copy the Job description listed for the one, two and three 
digit numbers given. Refer to Volume I of the DOT, P. XVXII for the information 
regarding Data, People, and Things. 

OCCUPATION: DOT NO.: 



Data - 

People - 

Things « 

OCCUPATION: TNO.: 



Data - 

People = 

Thir;{,& » 

OCCUPATION: DOT NO. : 



Data - 

People = 



D-4. Final Evaluation on the D.O.T. 
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CAREER EDUCATION PROGRAM - E.S.E.A. TITLE III 
JUDSON JUNIOR HIGH SCHOOL 



NAME: 



DATE: 



Eased on the student's knowledge of the DOT Occupational Categories and the 
Data» People, and Things concept, the stuJent is expected to identify and write 
the occupational titles in the spaces provided. 



Example: 

DOT No. 342.781 Occupation^ 
8 - 
4 - 
2 - 



DOT No. (842.781) Occupatio n (Plasterer) 

8 ■ (Structural work occupations) 

4 ■ (Painting, plastering, water proofing, 

id related occupations) 
2 ■> (Plasterers and related occupations) 



Data 7 
People 8 
Things 1 



7 * (no significant relationship) 

8 * (no significant relationship) 
1 * (precision working) 



Using Volume II of the DOT, the student will identify the classification of the 
one» two and three digit occupational groups. 

Using Volume I, P. XVIII the student will determine the relationship of the 
job to data, people, and things. 



1. DOT No. 

1 - 
5 - 
3 - 



153.228 



Occupation_ 



Data 2 - 
People 2 - 
Things 8 - 
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P«g« 2 



2. DOT Ho. 153.3<»8 
I - 
5 • 
3 • 



Data 

People 

Things 



3 
8 



3. DOT «o. 861.381 
8 - 
6 - 
1 - 



Occupation, 



DAta 

People 

Things 



3 
8 
1 



4. DOT No. 372.868 

3 • 

7 - 

2 - 



Occup«t,loD„ 



Data 

People 

Things 



8 - 
6 - 
8 • 
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E-1. In-depth Study Outline 
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(Title) 



CAKELK U>UCATIUN i'KOGKAW - E.S.L.A. TITLL 111 
JUDSON JUNIOR HIGH SCHOOL 

IN-DEPTH STUDY 

NAME: JOB ANALYSIS 

DAI. 

1. Brief History: 



2« General duties: 



3. Earnings: Starting — maximum — overtime) 



4. Working conditions: hours (shifts) « clothing, location, dangers 



5» Education » training and abilities required: 



6. Fringe benefits: vacation, insurance, retirement, breaks, profit sharing 



7. Attractive features and disadvantages: 



8. Chances for advancement: 



9. Outlook for the future: 
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£-2. Directions for Ic-depth Studies 
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CAREER EDUCATION - E.S.t.A. TITLE HI 
JUDSOM JUNIOR HIGH SCHOOL 



!• Use handouts for notes. Not to be handed in. 

2. Be sure to get D.O.T. nutnber. 

3. Write up in paragraph form. (9) Write in ink or type.' 
4* Get materia*.! trom any source. 

5. Include with your report any oatetial yon may have collected. 

6. If possible include report of a personal interview. 

7. Title page your name» date, school, orcupation title, D.O.T. number. 

8. Hand in each report in a holder or pee-chee vheh completed. 

9. Two in-depth studies due. May do more to raise your grade. 
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F-3. Classified AdF for Teen-agers 
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CAREER EDUCATION PROGRAM 



LETTER OF APPLICATION 



On a separate sheet of paper write a lettet of application for one of the 
following jobs in Salem City Daily Newspaper. 



STOCK CLERKS » $60 - $72. Trainees. 15 years and older. No experience 
nece' ary. Acae Drug Cr . , 717 North Main Street 



BABISiTTING and light housework. Care for two children » ages 3 and 5. 
40 houis a week. $60. Mra. James Jon^ , 729 Front Ttreet, S.E. 



NURSE'S AIDES in nujrsing home. No experience necessary. Brown Nursing Home» 
490 RAst Drive, S. 



YARDWORK, $1.50 per hour. Hinimum 30 hours per week. L.fi. Smith, 490 
Dogwood Drive, N*W. 



LAUNDRY WORKERS. 15 years and older. $60 per week. No experience necessary. 
Elite Laundry, 456 Main Street, S. 



ATTENDANT at an amusement park. $70 per week. No experience necessary. 
Afternoons and Evenings. Fun Park, 198 Lake Drive, N.W. 



BELLHOPS - BUSGIRLS - BUSBOYS. Mountain Resort Hotel. Salary $100 per 
month plus room and board. Seven days a week, mornings free. Use of 
recreational facilities. Skyline Resort, P.O. Box 37, Cai p Sheridan, Oregon, 
97444. 



STAPLE THIS TO YOUR LETTER OF APPLICATION AND HAND IN. 
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F-4i. Per«oa«l Data Shc«C 
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::ar£ER education program 
personal data sheet 

AGE :_ 

WEIGHT : 

HEIGHTj 

HEALTH : 

MARITAL STATUS: 

SUBJECTS LIKED: 



STUDENT ACTIVITIES: 



NAME : 

ADDRESS : 



TELEPHONE; 
EDUCATION: 



SPECIAL SKILLS: 



WORK EXPERIENCE: 



REFERENCES : 
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F-S. Application Blank 
(Example of State Employment Office Application Form) 
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Wherever you start your job hunting at a State Employment Service 
office or at a company, one of the first things you will be asked to do is 
fill out an application form. This form helps the employer get to know you. 

* Follow the directions on the form carefully. 

* Fill it out neatly. 

* Answer all the questions it asks so the person in charge will not 
have to ask you to go back and finish it up. 

Below is the application form used by the State Employment Service, 
If there are questions you cannot answer (for instance, if you have never 
had a job before) leave that part blank. 

This is just a pri^uice form. If you are asked to fill out a form like 
it when you go job hunting and you mess up the form what do you do? Ask 
for another one. They will be glad to give it to you. The important thing 
is to make sure the form you finally turn in is neat, complete, and easy to 
read. This will make a good impression. 
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F-7. When You Apply for a Job 
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CAREER EDUCATION PROGRAM - E.S.E.A. TITLE III 
JUDSON JUNIOR HIGH SCHOOL 



WHEN YOU APPLY FOR A JOB 
Do not apologize for your age. Emphasize ability and experience. 

Know something about the firm, its products or its services before you go to apply* 
Dress appropriately. Cleanliness, neatness, and good grooming are essential. 
Assume an air of confidence but avoid cockiness. 

Greet the employer or interviewer with respectful dignity, but in a cheerfully 
optimistic manner. 

Look your man straight in the eye and maintain your poise and self-control. 
If inclined to be nervous or shaky and short of breath, breathe deeply, speak 
deliberately, loud enough to be easily heard, and as clearly and distinctly as 
you can. 

Ask about a specific job or jobs. The folks who say they will do anything 
probably can do nothing very well. 

Answer questions in a straightforward way. Hedging is a danger signal to the 
employer. 

If given an opportunity, outline your training, experience, and interests 
briefly. 

Emphasize what you think you can contribute to the firm, avoiding any mention 
of your need for work. 

Leave the matter of wages, hours, and benefits for consideration after the jjob 

has been offered to ^ou. Chances are these will be explained without your asking* 

Comply cheerfully with a request to fill out an application blank, to furnish 

references, to take a physical examination or vocational test. 

Leave promptly when the interview is over, with a good-natured, courteous 

farewell. 

Prior to the interview, make a list of your former employers, with names and 
addresses, and terms of service. 

List the names, addresses, and telephone numbers of those you intend to give as 
references . 

Have the above items in a readily accessible place. 

Plan enough time so that you won't arrive at your appointment late and breathless. 
Have clearly in mind what you think you have to offer an employer. 

Be Courageous Be Persevering Be Sincere 



AFTER YOU GET A JOB 

Be on time every morning. 

Be dependable. Your employer counts on you. Notify him at once if you cannot 
report for work. 

Be pleasant. Don't complain. Remember, you wanted the job. 

Follow instructions. Accept responsibility. Work at a st,<»ady pace. 

Get some recreation every day. Keep yourself physically fit. 



PRESCRIPTION FOR PERSONAL SUCCESS 

1. Start vitii cleanliness, neatness, and proper attire. 

2. Watch your health. Get a physical checkup yearly. 

3. Try to improve your personality (your faciAl expression, your attitudes » 
your friendly interest). 
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FRESCiUPTlON KOa PERSONAL SUCCESS (CONTIKUED) 



Page 2 



A, Lcflrn how to get alonf* with people, 

5. Practice thinking things through* Toke time for Important deciBlons. 
6» Know your goals, and never atop trying until you arrive. 

7, Keep an open mind. Hardening of the attitudes may do you more harm than 
hardening of the arteries* 

8, Get rid of your feelings of Inferiority, The world Is Inclined to take 
you at your own evaluation. Tnlnk positively, not negatively. Recognize 
your limitations, but cultivate your abilities, 

9, Control your emotlona. One outburst of teciper may cost you your Job. 
10. Cultivate a sense of humor. Be able to laugh when the Joke la on you. 



2/70 
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H£K£ ARE TEN STEPS wHICH UllL HELP YQU LAND A JOB IF YOU R£ALLY WANT ONE 



1. Decide what you are looking for. It is a vaster of tine, bur fare, energy 
and confidence not to know what kind of job you w^'^nt. 

2. Recognize your limitations. Try to figure out why you lost your last job. 
If the trouble was not economic or compulsory retirement, try to see kow 
your value to your last employer changed. Was it your fault and why? 

3* If you have always been in one occupation and can still do the job, stay 
in this class of occupations. But, if you suspect that you can no longer 
handle the work or if opportunities have lessened in that field, begin to 
think about other jobs. 

How about your hobbies? 

CAUTION I Never tell an employer you can do anything ; 
to him anything means nothing. 

4* Enlist the help of your friends and relatives. Don't hesitate to use 
them. Finding a job is too important to let false pride interfere. 

5- Use all employment channels. Register with the State Employment Service. 
Contact union officials. The more irons in the fire, the better your 
prospects. 

6* Use the newspaper. Not only the help-wanted column but the entire paper. 

A news item about a new business or a business expansion may be a good lead. 

7. Contact former employers. If your last history has been good, a recommendation 
from that source will carry much weight. 

8. Look for jobs in the outlying districts as well as downtown. You will have 
less competition and consequently your chances are better. 

9* Emphasize your experience and don*t apologize for your age. Hake a good 

appearance. Don't work too hard on trying to look young. Remember the thing 
to sell is your experience. Never try to gain sympathy in an interview. 
Employers are businessmen, not social workers - they must judge you on your 
ability. Answer questions briefly and truthfully. Don't blow hard on 
unrelated subjects or your own philosophy. 

10. Use letters to gain an interview. Go to the library or ask your counselor 
for samples of good job applications. Always highlight your strong points. 
Point out what you know about the particular business. Don't address the 
letter ^'Gentlemen" but to some particular individual. Keep up a steady 
letter-writing campaign. Write a few each day. Here are some facts a good 
letter sh* ild cover: age, marital status, health, education, work history, 
and references. 

Be specific under the work history in regard to exact duties and level of 
responsibility of your most recent and most important jobs. 

Good letters can lead to good interviews 
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THE JM_KS< r.Al. rNTr.KV Il.W WI'Mi /L\ L MIU.OYFR : 

1. 1 1 an appointment has been made with an employer, arrive on time. 

2. k'euple or persons are never Interested at first. You must interest theTn . 

3. Keep in mind that you have sorrelhing to givc^ not get. Have your services 
to s e 1 1 'ind know what they are. Know how you can be of value to his firm. 

^. State all facts and questions in such a manner that you get a (yes) answer. 

If you can get an tinployer to think in a positive (yes) manner he will 

tend to say yes to yuur request for a job. 
5. Try to know what kind of an answer your question will bring. Think ahead 

a bit and have an answer ready to any possible objection about not 

en';ploying vou. 

6* Never suggest anything negative about yourself. Do not dwell on your dis- 
ability of what you cannot do — but on what you can do. 

7. Do not starf making conversation by saying, *'You don't want any more help, 
do you?" or "I just happened to be going by and thought I would stop in.'* 
It would bt> more effective if you were to say, "I made a special trip 
down to see you because I would like to work here." 

8. Watch the reaction of your words on the man you are talking to. 

9. When you arrive for your interview: Ask for the person you are to see; 
be calm and self -possessed ; remain outside a private office until you 
are asked to enter: show no impatience whiJe you are waiting; be quiet 
while waiting; make no attempt to read private material; doft' t slouch. 

10. Introduce yourself. (Present a card of introduction if you have one.) 
State briefly your reason for calling. Look at the person with whom you 
are talking. 

11. Remain standing until you are asked to be seated. Do not lean on anything. 

12. Sit comfortably — hold your hands in your lap — try to avoid signs of 
nervousness — act natural. 

13. Leavf- your "wet fish" handshake at home. Your handshake reveals character. 

14. Let the employer do most of the talking. 

15. Do not attempt to argue or joke with the employer. 

16. Smile now and tlien, whether you want to or not. It will not hurt. 

17. Me sure tiie persons whose names you give for reference are willing to act 
in that capacity. 

18. Respect the right of the employer to interview other applicants before 
making a decision. 

19. If the employer offers you i job, then discuss with him the kind of work 
you are to do, hours you work, salary, other details which might influence 
you in accepting or refusing the position. 

20. Whether you get the job or not, say "Thank you, Mr. when you Icavi 

21. Have work experience and data, and references with you. 

22. Write a thank you letter for the interviev^. 
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BEST COPY AVA!UBL£ 

Y OUR PERSONAL APPEARAJ^CE bEFORE THE INTERVIEW : 

1. Be sure your appearance is as attractive as you can make it. (Be con- 
servative, not f 3 ashy.) 

2. Skin — clean and clear. 

3. Teeth — carefully cared for. 

4. Hair — neatly and becomingly dressed. (Long sideburns aro not acceptable, 
goatees or other detracting conditions are in poor taste.) 

5. Hands — nails clean. 

6. Clothing — clean, free from spots, pressed and carefully repaired; cuffs, 
collars, hankerchiefs and shoes clean. Dress suitable for the work you 
are applying for. 

7. Jewelry — nothing gaudy or showy — avoid advertising pins and those showing 
political or religious preference. 

8. Be sure your breath is not foul, does not smell of liquor, garlic, etc. 
* Before you start out, take a good look in the mirror and see what you 

think of the person you see there. 



THINGS TO REMEMBER THE FIRST DAY ON THE JOB; 



1. Be ahead of time. 

2. Listen to all instructions carefully. 

3. Keep mental notes of everything you are told to do. (Write some down.) 

4. Be friendly tc all fellow employees. 

5. Be careful not to monopolize fellow employees' duties. 

6. Learn stock. 

7. Watch fellow employees' methods of doing things. 

8. Study everyone and everything. 

9. Observe people's reactions to your methods of doing things. 

10. Don't talk too much about yourself; be conservative, >fit friendly. 

11. Don*t try to grasp everything at once; proceed slowly but thoroughly. 

12. Be systematic in what you do. 

13. Don't be too familiar with department heads. 

14. Watch results of your work; look for opportunities to improve. 

15. When you make a mistake, report it to the one in charge and learn how 
to do it right. 

16. Watch personal appearance. 

17. Don't watch the clock. 

18. Learn the organization rules and regulations. 

19. Be enthusiastic about your work. 

20. Don't ask unnecessary questions; think for yourself. 

21. Be patient. 

22. Watch your language. Don't try to become popular by telling ^'questionable** 
stories or Jokes. 

23. At the end of the day, think over the things you learned to do veil, check 
on the mistakes made, think of the schedule of work ahead next day. 

24. Keep busy, be prompt after lunch, be alert, be cooperative. 

25. Do not make suggestions for changing or improving a method of doing things 
until you have been there long enough to understand the reasoning behind 
the present method. 
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F-9. Grooialng for the Interview 
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GROOMING FOR THE INTERVIEW 



List some do's and don'ts under each of the following headings for grooming 
for the interview (for both boys and girls). 



CLOTHING- 



HAIR AND FACE- 



HANDS- 



SHOES- 



HABITS THAT ANNOY- 
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t-lO. Jobs for Boys and Girls age 14 and 15 
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JOBS FOR BOYS AGED 14 ^ 15 



JOBS FOR GIRLS AGED 14 - 15 



Delivery boys for grocery stores » 
markets, and dry cleaning stores. 

Salesman » stock boys, wrappers, 
and packers in retail stores. 

Door-to door selling and delivering 
newspapers, magazines and adver- 
tising circulars. 

Clercial workers in business 
offices . 

Lawn mowers, domestic helpers and 
baby sitters for families. 

Caddies, attendants at amusement 
parks and theaters and pin 
setters on bowling alleys. 

Gardeners, nursery workers and 
farm laborers (except on power 
machines) . 

Restaurant and soda fountain 
workers (but not where beer or 
liquor is served and not as car- 
hops) • 

Hotel workers and bath house 
atten Jantb . 

Orderlies in hospitals. 
Assistants at recreation centers. 



Salesgirls, stock girls ^ wrappers, 
packers, and clerical workers in 
retail stores. 

Domestic service workers, mother's 
helpers, and baby sitters in homes 
and day nurseries. 

Clerical workers in business offices. 

Hotel workers, bath house attendants. 

Nurse's aids in hospitals. 

Receiving clerks in dry cleaning stores. 

Restaurant and soda fountain workers 
(but not where beer or liquor is ser- 
ved and not as car-hops.). 

Library attendants. 

Attendants at amusement parks and 
theaters . 

Farm laborers. 

Assistants at recreation centers. 
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F-11. Mental Alertness Test and Answers 
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CAREER EDUCATION PROGRAM - E.S.E.A. TITLE III 
JUDSON JUNIOR HIGH SCHOOL 



STUDENT'S NAME DATE 



This test is one to determine how well, and how rapidly, you can follow 
directions. Read the directions below and do exactly as they tell you. 
Work as rapidly as you can. 



Start by placing the figure "4" in space ifl which appears at the 1_ 

right of this column ^ and the figure "1" in space //2. Then in 

space //3 print the capital letter "b". In space //4, write the 2_ 

number of the middle answer space in this test. In space //S, 

place the figure "6" and leave space #6 blank. If the fifth 3_ 

word in the first line ends with *'e", write the first letter of 

that word in space //7; if it does not, write the last letter of 4_ 

that word in space //7. Place an "x" in space #9 and place the 

figure "9" in space //8. In space //lO, print the 12th letter of 5_ 

the alphabet. 

6^ 

If "x" comes after "y" in the alphabet, print the first letter of 

the alphabet in space //II; if not, leave the space blank. In 7_ 

space y/12 and space //13, interchange space numbers asigned to each 

of thfcje spaces. If "w" comes after "u" , print the last letter of 8_ 

the alphabet in space //II; if not, leave space //II blank. 

9_ 

If the answer to 1 times 0 is zero, write an "x'* in space //15. 

In space //16, write the first vowel which is repeated in this 10_ 

sentence. In space //17, write the vowel most often used in this 

sentence. If 7 x 8 is greater than 9x6, write the smaller num- 11_ 

ber in space //18, If the difference between 1 and 8 is not the 

same as the difference between 7 and 15, write "no" in space //19, 12_ 

and zero in space //14; if it is the same, write an "x" in space 

//19. 13 
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If there are less than 25 answer spaces in this test, write "x" 14_ 

in space #20; if not, write "x" in space //21 and "4" in space 

//20, If space //6 is blank, write "15 in it. If the answer in 15^ 

space //12 is the same as the answer in space //4, write the same 

answer in space //23; if it is not the same, write "7" in space 16_ 

//23, 

17^ 

In space //22, write the number of the second answer space in wnich 

a letter of the alphabet appears. If the last letter of the tenth 18_ 

word of the line above that is in between answer space 4 and 

answer space 5 (that is, the line of typing that is between them) 19_ 

is not "e*', write '10" in space if 24; if it is, leave the space 

blank. In space //25, print the next to the last letter of the 20_ 

second work that begins with "s" in the line opposite answer space 

y/8. 21_ 



SCORING: Average number right answers for 9th grade boys 11,2 22^ 

Average number right answers for 9th grade girls 12,4 
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23_ 
24 



F-12. Mental Reasoning Test 
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CAREER EDUCATION PROGRAM - E.S.E.A. TITLE III 
JUDSON JUNIOR HIGH SCHOOL 

HOW SMART ARE YOU? 

NAME DATE 

1. Yuu go to bed at eight o'clock in the evening and set the alarm to get 

up at nine in the morning. How many hours of sleep would this allow you? 

2. Do they have a Fourth of July in England? 

3. How many birthdays does the average man have? 

4. Why can't a man living in Miami, Florida, be buried west of the Mississippi 

5. One month has 28 days* Of the remaining 11 months, how many have 30 days? 

6. If you had only one match and entered a room where there was a l<imp» an 
uil heater, and some kindling wood, which would you light first? 

7. How far can a dog run into the woods'^ 

8* A fanr^'^r had 17 sheep; all but 9 Hl#»d. How mflny had he left? 

9. How mflpy animals of each species did Moses take .ilong on the Ark? 

10. A woman gave a beggai 30 cents. The woman is the beggar' a rsistcr, but 
the beggar is not the woman's brother. Why? 

11. Is it legal in North Carolina for a man to marry his widow's sister? 

12. How many men on a baseball team, and how many outs in each inning? 

13. If a doctor gave you three pilln and said to take one every half hour, 
how long would they last? 

lA. If you have two U.S. coins totaling 55 cents and one of the coins is not 
a nickel, what are the two coins? 

15. Take 2 apples from 3 apples. What do you have? 

16. Two men play 5 games of chess, and each wins 5 games. How come? 

17. A man said he found a coin marked 46 B.C. Is he lying or telling the truth? 

18. There is a house with four southern exposures; there is a bear running 
toward the house. What color is the bear? 
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F-l.'J. Test over Job Interviews 
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YOUR JOB INTERVIEW 



L. The things an interviewer looks for - briefly explain: 
ability 
attitude 
personality 
promotability 

2. A resume should contain the following two things: 
1. 

2. 

3. Three things to do before going to the interview are: 
1. 

2. 
3. 

A. Saying to the interviewer "I'm willing to do anything — ," really means: 

5. Three things to do at the interview are: 
1. 

2. 
3. 

6. Five "don'ts" at an interview are: 
1. 

2. 
3. 
4. 
5. 
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F-14. Fifty Ways to Avoi.d Being Hired 
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CARELR EDUCATION PROGRAM - E.S.E.A. TITLE III 
JUDSON JUNIOR HIGH SCHOOL 



FIFTY WAYS TO AVOID BEING HIRED 



1. Poor personal appearance. 

2. Overbearing, overaggressive , conceited, superiority complext, "know-it-all". 

3. Inability to express himself clearly — poor voice, diction, grammar. 

4. Lack of planning for career — no purpose and goals. 

5. Lack of interest and enthusiasm — passive,, indifferent. 

6. Lack of confidence and poise, nervousness » ill at ease. 

7. Failure to participate in activities. 

8. Overemphasis on money — interested only in best dollar offer. 

9. Poor scholastic record — just got by. 

10. Unwilling to start at the bottom — expects too much too soon. 

11. Makes excuses, evasiveness, hedges on unfavorable factors in record. 

12. KAtfk-of taa6« . 

13. Lack of maturity. 

14. Lack of courtesy — ill mannered. 
13. Condemnation of past employers. 

16. Lack of social understanding. 

17. Marked dislikes for schoolwork. 

18. Lack of vitality. 

19. Fails to look interviewer in the eye 4 

20. Limp, fishy handshake. 

21. Indecision. 

22. Loafs during vacations — lakeside pleasures. 

23. Unhappy married life. 

24. Friction with parents. 

25. Sloppy application blank. 

26. Merely shopping around. 

27. Wants job only for short time. 

28. Little sense of humor. 

29. Lack of knowledge of field of specialization. 

30. Parents z&ake decisions for him. 

31. No interest .^n company or in industry. 

32. Emphasis on whom he knows. 

33. Unwillingness to go where we send him. 

34. Cynical. 

33. Low moral standards. 

36. Lazy. 

37. Intolerant, strong prejudices. 

38. Narrow interests. 

39. Spends too much time at motion pictures. 

40. Poor handling of personal finances. 

41. No interest in comnunity activities. 

42. Inability to take criticism. 

43. Lack of appreciation of the value of experience. 

44. Radical ideas. 

45. Late to interview without good reason. 

46. Never heard of company. 

47. Failure to express appreciation for interviewer's time. 

48. Asks no questions about the job. 

49. High-pressure type. 

S^. Indefinite response to questions. 
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CAREER EDUCATION PROGRAM - E.S.E.A. TITLE III 
JUDSON JUNIOR HIGH SCHOOL 



It 



TEN EASY LESSONS" IN CONVERSATION 



Name 



Date 



It is all very well to say you should be able to converse with others with ease 
But such a statement is certain to bring the question "How?" The following wil 
tell you how; after that, you need only practice. 



1. You must like people. 



2. Don't talk too fast. 



3. Learn to listen. 



4. Avoid flat negatives. 



3. Don't be backward. 



6. Don't hold center stage too long. 



7. Watch your eye contact. 



8. Keep you) statements positive. 



9. Make yourself talk. 



10. Avoid laying down the law. 
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CARLKK LOl'CATION PKOGtOVS - t.S.t.A. TITLL III 

.ji:dson junior high *;(:hool 

4512 Joues Road, S. E. 
Saiem, Oregoa 97302 



LKTTLR TO lEENACE JOB-SEEKER 

DEAR TEZNAGER: Today you asked my for a Job. From the look of your shoulders 
as you walked out, I suspect you've been turned down before » and maybe you 
believe by now that kids out of high school can't find work. 

But, I hired a teenager today. You saw him. He was the one with polished 
shoes and a nocktie. What was so special about him? No experience; neither of 
you had any. It w^s hi^ attitude that put him on the payroll, instead of you. 
Attitude, son. ATTITWE. He wanted that Job bad enough to shuck the leather 
Jacket, get a haircut, and look in the phone book to find out what this conpany 
makes. He did his best to impress me. Hiat's where he edged you out. 

You see. Teenager, people who hire people aren't "with" a lot of things. We 
know more about Bing than about Ringo , and we have some stone-age ideas about 
who owes whom a living. Maybe that makes us prehistoric, but there's nothing 
wrong with the checks we sign, and if you want one you'd better turn to our 
wave length. 

Ever hear of "empathy*'? It's the trick of seeing the other fellow's side of 
things. I couldn't have cared less that you're behind in your car payments. 
That's your problem. What I needed was someone wtio'd go out in the plant, 
keep his eyes open, and work for me like he'd work for himself. If you have 
even the vaguest idea of what I'm trying to sayy let it show the next time you 
ask for a Job. You'll be head and shoulders over the rest. 

Look: Thn only time Jobs grew on trees was while most of the manpower was 
wearing G.I.'s and pulling K.F. For all the rest of history you've had to 
get a Job like you get a girl. "Case" the situation, wear a clean shirt, and 
try to appear reasonably willing. 

Maybe jobs aren't as plentiful right now, but a lot of us can remember when 
master craftsmen walked the streets. by comparison you don't know th^ 
meaning of "scarce". 

You may not believe it, but all around you employers are looking for young men 
smart enough to go after a Job in the old-fashioned way. When they find one, 
they can't wait to unload some of their worries on him. 

For both our sakes, get eager, will you? 
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F-17. Foundation of a Successful Put 
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CAREER EDUCATION PRCrT>>M - t.S.Z.k. IZTLZ III 
JUDSON JMNICR 'AlCrd SCHOOL 




/I' 





KN'OWLEDGC 


SPI;CIAL 




OF SELF 


TRMMING 

1 



SPECIAL 
INTERESTS 
AND 
AEILITV 



AMBITION 



WILLDKJNESS 
TO WORK 



HEALTH 



CHARACTER 



GENE7.AL 
EDUCATION I CITIZENSHIP 

I 



THE FOUNDATION OP A SUCCESSFUL FUIURE 



As the first block of your foundation you must have health. Without health no 
one can be entirely successful* 

The second block is character. Develop your character. 

Your general education is the third block of your foundation. Keep your educational 
reccrd clear. 

The foirth block is citizenship. Are you a good citisenT 

Next come your special interests and abilities. Are you finding and developing 

thetn? 

Ambition is the spark plug of the human cngine--^the force that makes things 
happen. Do you need a new spark plug? 

You may have special abilities and ambitions, but are you vllling to work hard 
to succeed? There is no short cut to success. 



You should know yourself better than anyone elae knows you. Get acquainted with 
youraelf . 

The bigger the job the aK>re training required. Are you planning to get that 
training? 

On top of this base you can place the stone of success » confident that your 
f< ~o „^on is well laid. Exraine your foundation, and never for one mo-&cnt 
b^^l^C Anyone %iho may try to tell you that you cannot achieve euccess in this 
«™— DvUy. 111-131 



F-18. Classroom Evaluation 
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CAREER EDUCATION PROGRAM 

CLASSROOM EVALUATION 

On each of the units covered this semester, what was good about It and what 
do you think should be changed, left, or added. 

1. SELF-UNDERSTANDING (Kudar Interest Invent-nry, Waeljen and other tests) 

2. SCHOOL PLANNING (scheduling for high school) 

3. ECONOMICS (stock market, check writing, budgeting) 
A. STUDY OF DICTIONAllY OF OCCUPATIONAL TITLES 

5. IN-DEPTH STUDIES 

6. LIFE CAREER GAME 

7. HOW TO LOOK FOR A JOB - INTERVIEW - HOW TO KEEP A JOB 
ADDITIONAl. COMMENTS: 
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WORLD OF WORW' - E.S.E.A. TITLE III 
JUDSON JUNIOR HIGH SCHOOL 
4512 Jones Rd» , S. E. 
Salem, Oregon 97302 

CAREER EDUCATION PROGRAM - RESOURCE fdATERIALS 



REFERENCE wmvs; 

Career Opportunities by New York Life Insurance Company 

Jobs in Your Future by Miriam Lee 

Occupational Guidance , Unit 1-5 by Finney 

Introduction to Vocations by Beam c* Clary 

Finding Your Orbit by H;^ldeman, Hoffnan, Moore, Thoaias 

L/lcticaary of Occupational Titles - Volumes I & II U.S. Dept. of Labor 

A S upplement to the Dictionar y of Occupational Titles U.S, Dept. of Labor 

Occupational Outl ook Handbook 1968-69 Edition U.S. Dept. of Labor 

Series (18): What Job for Me McGraw-Hill Book Company 

Tec hnical a Vocation Training Opportunities in Oregon Oregon Board of Education 

Lovejoy^s C areer & Vocational Schoo.l Gui de by Clarence E, Lovejoy 

World of Work: Readings in Interperso nal R elationships McGraw-Hill Book Co. 

SRA Kit - Occupational Handbooks 

Architect ural Catalog File - 196 6 

Guidance Booklets Staff Manual & Curriculum Guides 
Su ccess & You ) Palmer Publications, Inc. 

L ife & You ) 3207 Highland Or. 

Work & You ) Easton, Pa. 180A2 

The Future & You ) 



FILMSTRIPS: 



Guidance Associates 
Harcourt, Brace & World 
Pleasan t ville^ N.Y. 10570 



Series: "Your Job Intiirview" 

"Preparing for Jobs In the 70 's" 
" Getting & Keeping Your First Job" 



McGraw-'Hill Book Co. , 

330 W. 42nd St. 

New York, N. Y. 10036 



Text-Film Div. 



Series ; 



"T.V. Repairman" 

"Gas Station Attendant" 

"Hos^)ical Workers" 

"Vending Mach. Routem^n" 

"Hairdresser" 

"Office Workers" 



Sterling Movies ^ U.S.A., Inc. 
Central Booking Exchange 
43 West f>lst St. 
New York, N. Y. 10023 



"Adventure in Civil Engineering' 



Society for Visual Education, Inc, 
13A5 Diversey Parkway 
Cliicago, 111. 60614 



Series: "Who Are You?" 

"What Do You Like to Do?" 
"What is a Job?" 
"What are Job Families?" 
"What Cood ts Scliool?" 
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l.AKLKK llDlfATlON lMo)M<.VS - RliSOlKCl- MATHXlALS (t:orit i nuod) 



ACADEMIC I.AMES: 

Western Publishing Co., Inc., School ^ Library Dopt . **T)emocracy** 

150 Parish Dr. "Life C.-.reer" 

Way ne, N ew Jers ey 074 70 

Academic CJa.Tn**; assoc., Inc. ''Trade & Df^velop** 
35C5 Charle^^ St. 
Baltimore, Md. 2121H 
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WORLD OF WORK - E.S.E.A. TITLE III 
JUDSON JUNIOR HIGH SCHOOL 
4512 Jones Rd. , S. E. 
Salem, Oregon 97302 

CAREER EDUCATION PROGRAM - RESOURCE MATERIALS 



KILMS: 



The following films have been used. They are on occupations and subjects 
related to the course. Those suitable for a specific unit are so indicated. 





ijy nani i c ui agnos i o 


film Library 


Auto Mechanic & Technician 


The American Road 


"A Car is Born" 


De.irDOtn, Micnigan ^oizi 


"Listen , Listen" 
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. < 

Sterling Movies, U.S.A., Inc. 


"Tommy Looks at Careers — Chemistry" 
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New lOfk, i>* . I • iUUzJ 






"Hori-'i lis Unlimited" 
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United States Steel Corp. 


"Accortling to Webester" 


Sjf) Francisco Film Distribution Center 


"Unisphere: Biggest World on Earth" 


120 Montgomery Si. 


"Modern Steel Making" 


Sun Francisco, California 94106 




Bureau of Labor, Apprentice Division 


"Bridge to Skills" 


1]5 Labor & Industries Building 


"Skills to Progress" 


Salem, Oregon 97310 




Oregon State Local Employment Office 


"How to Apply for a Job" 


675 Union, N. L. 




Salem, Oregon 




Restaurants of Oregon Assoc. 


"Where ])o We Go From Here?" 


1228 S.W. Morrison St. 




Portland, Oregon 97205 





"Good Looks Here and Now" (Grooming) Unit 8 

"Dialogue with a Young Man" (Selling) 

"The Carmakers" (Auto Repair) 

"Light Turns It On" (Interior Decorating) 

"The Noble Breed" (Firemen) 

"The Thin Blue Line" (Policemen) 

"Anatomy of a Road" (Highway Construction) 

"Lifetime on ^^eels" (Trucking Industry) 

"Your Career in Agriculture" 

"Three^Ten From Texas" (Laying Pipeline) 

"Conquering the Sea" (Underseas Research) 

"M^irs and Beyond" (Space Travel) 



Modern Talking Pictures Service 
c/o Photo Sound Company 
1205 North 45th St. 
Seat t ie , Washington 
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FILMS (Continued) 



Unit U "Market in Motion" (Stock Investment) 

ilnit A "What Makes Us Tick" (Stock Investment) 

Unit A "Working Dollars" (Credit) 

Unit U "Main Street, U.S.A." (EconomJcs) 

Unit 4 "Mission U.S.A." (Economics) 

Unit A "Credit" 

Unit A "Impulse '90" (Credit Card Buying) 
"Vnn H.: Doctor" (Osteopathy) 

*'Horizons Unlimited" (Medicine and Allied F 
*'A Story With No End" (Medical Research) 
"Anatomy ot a Road" (Highway Engineer) 
"Thinking of You" (Greeting Card Industry) 
"That the People Shall Know" (Journalism) 
"The Common Denominator" (Use of Hand Tools] 
"Precision Tool Making & Machining" (Tool 

and Die Making) 
"Paint Science and Technology" (Painters) 
"Centuries of Integrity" (Manufacturing Pipe 

and Fittings) 
"Auto Mechanic: 'It's for You'" (Mechanic) 
"Occupation — Auto Mechanic" (Mechanic) 
"The Strongest Link" (Trucking) 
"The Challenge of Racing" (Racing Machines) 
"Formula Vee — Such Stuff as Dreams Are Made 

(Auto Racing) 
"A Trip from Chicago" (Future Transportation 
"At Home 2001" (Future Homes) 



ERIC 
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